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ABSTRACT
Sanford A. A Curriculum: Integration of the Sixth Grade Common Core and WIDA 2020
Standards (2022).
Prior to the 2020 WIDA Standards Framework, English language development
instruction has taken many forms; however, this newest framework outlined the need for
language to be taught in content instead of isolation. Based on the new standards the question,
How can the 6th grade English language arts curriculum be improved to incorporate the
WIDA 2020 standards in order to better support ELL students? emerged. The standards
coupled with various scholars’ research identified in this project, made it clear that the best
language instruction is taught in explicit, direct, and authentic ways. Based on these findings,
this capstone identifies intentional instructional strategies, supports, and pedagogies that
enhance English language development while incorporating content-specific standards.
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CHAPTER ONE
Introduction
It was the end of my first year of teaching and I had made it through a hard year of
learning and growing as an educator. I did not have a grade level PLC to turn to, so in a lot of
ways just finishing the year was a huge success. I made it. The students had completed the year
and had made progress, but then came the report cards. Almost all of my multilingual learners
had failed or were on alternative grading scales for Language Arts protecting them from failing,
and yet still many were barely passing. I felt dismayed and defeated.
The students had worked hours on their essays. Lessons had been pre-taught and
retaught key vocabulary words and grammatical structures were used to support their Language
Arts course, but it was not enough. The students had worked so hard and tried their best, staying
after school, coming in early, working with the EL para and teacher, but it did not seem to be
making any difference. They were failing Language Arts. As I sat there trying to unpack why they
failed, I realized it was not the students’ fault. It was that the curriculum and instruction were
not designed to teach them. They did not fail Language Arts, the system failed them.
Since then, multiple professional development sessions were done in order to help
teachers learn new strategies to better serve multilingual learners. Additionally, I read up on the
Language Arts curriculum during the summers and planned to better support the students with
the tasks given to them in Language Arts. Slowly, the school began adjusting its instruction, but
the grades were still lower than they should be. Finally, it became apparent that the school and
district needed to adjust the curriculum and the instruction to best serve all students.
This brought me to my capstone question and project, How can the 6th grade English
language arts curriculum be improved to incorporate the WIDA 2020 standards in order to
better support ELL students? I was eager to study strategies, dig deeper into the new WIDA
2020 standards and literature, Minnesota Common Core State Standards, and the current
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curriculum used by the district in order to better support the language acquisition of English
Language Learners. In this chapter, a background and context of study is provided, as well as a
rationale for the capstone project. In addition, an explanation of the significance of this
curriculum and its greater impact on schools, districts, and the community at large will be
provided.
Background and Context of Project
Very early into my teaching career, an opportunity arose to create an English language
department at one of the three middle schools. The school had never had English Learner (EL)
programming before and I would be their initial EL teacher. I was ecstatic knowing that the
program was based on best practices found in current research and data, including ways to help
teachers learn how to teach language and content together.
The inaugural year was full of ups and downs as I navigated through different curricula
and new colleagues, building relationships with both staff and students, and trying to teach my
own required lessons. I was trying to stay up to date with what the other content teachers were
teaching to support the EL students, but I was failing miserably. There were more teachers to
connect with than time in the day, and nobody was doing the same thing. Teachers were excited
to learn new strategies and ways to support multilingual students, but very few actionable items
were implemented.
Experience Combining English Language Arts Standards and WIDA Standards
After my second year at my new school, I made an appointment with our English
Language Arts (ELA) resource teacher and EL coordinator. After expressing my thoughts and
hearing their initial ponderings and concerns, it became apparent that the best course of action
given the slow implementation of language acquisition by content teachers was to create my own
ELA course (I am dual licensed in ELA and EL) during the interim until our EL numbers
increased and our teachers were better trained.
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In the months following that meeting, I met biweekly with the ELA resource teacher to
brainstorm, learn, and review the curriculum mandated by the state and district. With her
support and guidance along with the blessing of our EL coordinator and principal, the EL
Language Arts course became a reality during the 2020-2021 school year.
Previously Developed Curriculum
The curriculum that was created for the 2020-2021 school year contained language
objectives, content objectives, discourse, syntax, or genre-specific instruction techniques,
writing supports such as sentence frames, matching sentences, etc. as a way to best teach writing
and reading to English language learners. Given the fluidity of student language scores from
year to year, the curriculum focused on the scope and sequence of the material with resources
and leveled text mentioned. It had daily learning and language objectives with a clear
progression of how each objective and subsequent assignment will be used to assess student
understanding. As a result, student learning and achievement increased for English language
learners.
Observed Curriculum Impact
Upon the close of the 2020-2021 school year, I began looking at the anecdotal data that I
had accumulated throughout the school year. Students in the course had increased their English
proficiency level, had maintained an A or a B in a rigorous grade-level course, and scored better
on the reading Minnesota Comprehensive Assessment (MCA) than any other year. The
anecdotal evidence invigorated me to continue this work by laying a foundation for the sixth
grade Common Core State Standards and the newly released 2020 WIDA Standards Framework.
This became the birthplace of the current project: reviewing various curriculums and
pedagogy in order to identify and create a curriculum for sixth-graders with the support of a
reading interventionist that would incorporate the newest research regarding language
development and content learning.
Rationale
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With the seventh grade sheltered ELA course being such a success in its inaugural year, I
knew I wanted to have the course again the following year. However, after reaching out to the
elementary EL teachers, I began to realize how many of my incoming sixth-graders were being
served in a reading intervention course in fifth grade. Given the constraints of the schedule at
the school and the success of 7th grade sheltered ELA, it became clear that the best course of
action was to create a similar course for 6th grade, this time with the reading interventionist.
This course would be geared toward teaching explicit reading and writing strategies that
would prepare students for either a general education language arts class in seventh grade
coupled with a reading course or an EL sheltered language arts course. Given my dual license,
two teachers could wear three hats and hopefully support students more effectively and
efficiently so that they are able to exit EL and reading intervention courses at a higher rate.
Although the long-term goal is to have the Language Arts teachers instruct the English
Language Learners (ELL) students using the curriculum and language objectives that have been
created, many schools are not prepared to do so currently. As I mentioned above, in my first
year of teaching EL I was overwhelmed and utterly lost. Knowing how I felt with my EL
instructional training and certification, I can only imagine how those without specific training
and certification may feel stepping into teaching ELLs. With this in mind, it became clear that
further training and instruction is still needed before the teams of teachers would feel ready to
work with ELLs in ways that are best practice for multilingual learners. Until the teachers feel
equipped to teach in a way that is beneficial to ELLs, the curriculum will be taught and the
material will be created to serve the students appropriately as well as continue giving
professional development to help equip teachers for the future.
Significance of the Project
By creating a curriculum that is intentionally interdisciplinary and where language
acquisition and content standards are being taught together, it is my prediction that student
learning, WIDA scores, and exit rates of students will increase. With many of the students I
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serve being long-time language learners, being able to find new ways of instructing them to get
their needs met would allow them to be able to take advantage of elective courses and other
offerings in the school.
In addition, I anticipate new learnings regarding the way the district currently teaches
ELLs. I anticipate learning about current research arguing that there is a more effective way of
instruction, as a result, this will impact the way that I instruct my students. It will also hopefully
support a transition into the way that other EL teachers in the district instruct their students as
well. As research and findings develop, teachers must change with the times and if the research
supports other ways of teaching language acquisition, it is necessary to be flexible.
Potential Impact for Educators
Given how new the 2020 WIDA standards are, this project is significant to educators
everywhere. The material created using the new 2020 WIDA Standards and Common Core State
Standards helps inform districts, schools, and teachers across the country to dig deeper into how
interconnected the WIDA standards are to the Common Core State Standards. The project is
crucial for districts beginning to understand and make sense of how they use both sets of
standards most effectively to instruct their students.
In addition to the ways in which this curriculum could impact schools and districts, this
curriculum has benefits and significance to the larger language community as well. This
curriculum could be implemented into other districts around the state and country.
Additionally, this material could work as a mentor text for districts to use when creating their
curriculum with language learners in mind. Often, other pedagogy and ways of instructing ELL
students effectively used the SIOP (Sheltered Instruction Observation Protocol) method or other
guideposts for instruction. These approaches however were limited to teaching content through
language and do not address the content standards and the WIDA 2020 standards together.
Instead, the material created for this project went beyond simply planning to instead teach
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content and language together while integrating the new WIDA 2020 Standards throughout the
planning, instruction, and assessments of a given unit and lesson.
Finally, throughout language acquisition literature, researchers continuously reminded
scholars and teachers that the strategies that work best for ELLs are extremely beneficial for all
learners regardless of their language background. As a result, the curriculum is able to support
efforts to close the achievement gap and instruct the students in ways that best serve them.
Minnesota has one of the largest achievement gaps in the country, so the work that was created
in this project would support all students in their learning and mastery of sixth-grade language
arts standards in Minnesota if it was implemented(Nath & Grunewald, 2019).
Summary
The objective of this project was to create a curriculum that is supportive and suitable for
all language levels using the sixth-grade scope and sequence as a guidepost. This curriculum
would be co-taught with a reading interventionist as a way to support students who are ELL or
for those who are struggling with reading and could use a more comprehensive and explicit
approach to reading and writing. This would be done using the capstone question, How can the
6th grade English language arts curriculum be improved to incorporate the WIDA 2020
standards in order to better support ELL students?
In Chapter Two, the literature was reviewed that relates and connects to this topic
already. The resources discovered were used to decipher how the project correlates to the
broader world and language community. Then, the subsequent chapter (Chapter Three) explains
the project in more detail. Finally, Chapter Four discusses and explains the findings and results.
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CHAPTER TWO
Literature Review
Introduction
The premise of this project is to answer the following question: How can the 6th grade
English language arts curriculum be improved to incorporate the WIDA 2020 standards in
order to better support ELL students? This chapter focuses on the overarching themes and
concepts necessary to reference and considers how to create a curriculum specifically for
multilingual learners using the most relevant and up-to-date data to support the final product.
The goal of this project is to discover and reimagine various aspects of language acquisition and
English/Language Arts (ELA) standards to create intentional learning opportunities for
instructing English learners that support both their language development and content
knowledge. The major themes addressed in this portion of the project include language
acquisition theory and pedagogy, WIDA 2020 Standards Framework, Minnesota Common Core
State Standards, and strategies to support language learners.
To fully understand the multifaceted nature of this project and the implications it has on
the greater community, one must understand the theory on language acquisition. Thus, the first
portion of the literature review focuses on how language is acquired. Following, there is a
section on various language and content pedagogy.
Next, this chapter examines the content and language standards. These include WIDA
2020 Standards Framework and Minnesota English/Language Arts Common Core Standards.
The key language uses, language expectations, and proficiency level descriptors are explained in
detail as well as an analysis of the purpose and the need for the framework and standards in
content-specific domains.
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Finally, the review examines the best practices and strategies for instructing English
Language Learners in various disciplines. This portion of the review shares language objective
information, vocabulary strategies, reading and writing supports, and scaffolds.
In its entirety, this project’s main objective is to answer the capstone question: How can
the 6th grade English language arts curriculum be improved to incorporate the WIDA 2020
standards in order to better support ELL students? This objective is achieved through
highlighting the theories related to language acquisition, WIDA 2020 Standards Framework,
Minnesota Common Core State Standards, and intentional strategies required to support
students in proven and intentional avenues.
Second Language Acquisition Theory
Throughout history, scholars have researched and deciphered how language is learned
and acquired most effectively. Ellis (2014) synthesized the main components of second language
instruction by explaining that all educators should help learners form a wide range of language
that is rule-based (Cele- Murica et al., 2014). To teach language, it is imperative that the
instructors focus on the pragmatic and semantic meaning of words. By doing this, it
intentionally teaches form, supports student’s implicit knowledge of their second language (L2),
takes into account student’s background knowledge in the first language (L1), and allows ample
time for students to produce and practice in their L2 (Cele-Murica et al., 2014). When all of
these components of instruction are present, it will help students build their L2 most effectively
and efficiently (Cele-Murica et al., 2014). It is, however, important to note that the rate at which
someone attains mastery in their L2 is directly correlated with their literacy levels in their L1
(Echevarría et al., 2010). Language learners that are literate in their first language, tend to
acquire a second language more quickly than their illiterate counterparts (Echevarría et al.,
2010). As a result, the modality and intentionality of instruction must be adapted based on the
student and their specific needs.
BICS and CALP
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When learning a second language, students must first acquire Basic Interpersonal
Communication Skills (BICS). BICS is widely known as survival English (Cummins, 2015). The
grammatical structures, sentence frames, and vocabulary is minimal and not cognitively
demanding, but allow for meaningful connections with peers once mastered (Desjardins, 2020).
Students develop BICS relatively quickly given the simplicity of the language needed to
communicate and the immediate need this language provides for building relationships and
connections (Cummins, 2015).
As a student grows in their BICS, language learners’ connection and sense of belonging
astronomically affects and impacts their learning of their L2 (Norton & Toohey, 2001). Given
this information, it is clear that to have a curriculum that supports language learners with their
BICS, there must be ample time to engage, react, and experience language in a community
(Echevarría et al., 2010).
Following the mastery of BICS, students begin learning the more complex portions of
language through the Cognitive Academic Language Proficiency (CALP) (Marguerite & Snow,
2014, p. 444). According to Chamor and O'Malley, (as cited in Marguerite & Snow, 2014), CALP
refers to the academic language needed for describing processes, explaining various phenomena,
and learning new information (p. 444). Generally speaking, CALP is developed in
approximately five to seven years when implemented through content and language lessons that
relate to speaking, reading, writing, and listening in English (Desjardins, 2020). While students
are focusing on learning multiple languages, their background knowledge and grasp of language
grow in both their first language (L1) and their second language (L2) (World Class Instructional
Design and Assessment, 2020). With this in mind, it is integral to continue supporting students'
use of all the languages a child knows while building their BICS and CALP to support their
overall learning and depth of knowledge.
Translanguaging
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Another key component of understanding language acquisition is translanguaging.
Pacheco and Miller (2015) explained, translanguaging refers to a person’s natural and consistent
use of all language they know to understand the world. With this in mind, multilingual speakers
have one linguistic system that they intentionally use depending on various settings and
experiences (Pancheo & Miller, 2015, p. 533). When using translanguaging in the classroom,
teachers are encouraging students to communicate through all languages that a child knows, so
that language learning is more robust and meaningful (García & Kleifgen, 2010). As educators
support and allow students to interact in multiple languages during lessons, students have been
proven to do better on assignments, have higher overall GPAs, and have stronger problem
solving-skills than their monolingual peers (Celic & Selzter, 2012). As students learn and acquire
more of their L2, translanguaging allows them to continue expanding all languages they know,
not just their second language.
Translanguaging support can be facilitated in the classroom in various ways. This can be
done through the use of frontloading a text and offering background information to students in
their L1 (Sayer, 2013), teaching explicit vocabulary and language functions both in L1 and L2
(Peregoy & Boyle, 2000; Pray & Monhart, 2009), using language and content objectives
(Desjardins, 2020), supporting metalinguistic awareness (Jiménez et al., 2015; World Class
Instructional Design and Assessment, 2020), and finally by instructing and promoting reading
strategies such as summarizing and synthesizing challenging texts (Echevarría et al., 2010).
When teachers are willing to have students interact and communicate in all languages that they
feel comfortable in, learners are more likely to fully comprehend the material and relate it to
other lessons and information that they know regardless of the language.
Summary
As previously stated, to truly understand the complexity of instructing language learners,
it is necessary to have a framework regarding various language acquisition theories that impact
how learners connect and relay information responsively and productively (Benegas &
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Stoplestad, 2020). BICS and CALP are integral components of language acquisition and express
the importance of both survival and academic language to a student’s success in acquiring a
second language (Cummins, 2015). As learners work on their BICS and CALP, having the
support of translanguaging resources and background knowledge on second language
acquisition can support a child with their learning, self-esteem, and connection building. Based
on this section of research, BICS, CALP, language acquisition theories, and translanguaging
supports the capstone question: How can the 6th grade English language arts curriculum be
improved to incorporate the WIDA 2020 standards in order to better support ELL students?
English Language Instruction Methods
Throughout the past half a century, the pedagogy and methods of language instruction
have shifted dramatically. Strategies such as rote memorization, grammar schools, and
pronunciation to eliminate an accent shifted to pedagogies with intentions more on
comprehensibility and communication with native language speakers (Celce-Murica, 2014, pp.
6-12). With the pendulum swing from the goal of grammar and rules to communication, many of
the current English language instruction methods were born (Cele-Murica, 2014, p. 15). A few of
these methods include Sheltered Instruction Observation Protocol (SIOP) Method,
comprehension-based approach, communicative approach, and post-methods era: Content
Based Instruction (Benegas & Stolpestad, 2020).
SIOP Method
As mentioned above, the SIOP Method (Sheltered Instruction Observation Protocol) is
one of the most well-known pedagogies for instructing language learners through content.
Eschevarría, Vogt, and Short (2010) explained, to have an effective lesson using the SIOP
method, teachers explicitly interconnect language and content objectives in with the content
area (p. 17). While still maintaining the complexity and rigor in the curriculum (Desjardins,
2020; Echevarría et al., 2010, p. 19). The SIOP method was designed for content teachers to
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implement various strategies, lesson plans, and activities into their lessons to best support
language learners.
When SIOP is used in its purest form student engagement, hands-on learning, critical
thinking, and culturally responsive teaching are at the heart of all lessons (Echevarría et al.,
2010, p. 19). Dejardin argued, however, that because content teachers are using this method of
instruction and are not well versed in language instruction to the extent that an EL teacher is,
teachers may inadvertently limit the instructional learning and academic standards for language
learners. This consequently results in students that are not proficient in listening, reading,
writing, and speaking (Dejardin, 2020). There is controversy on how much training a teacher
must have to implement this type of instruction. It is clear though that the resounding research
supports the SIOP method as a valuable way of supporting language learners (Echevarría et al.,
2010).
Comprehension versus Communicative Based Approach
Another second language acquisition approach that is commonly used in school settings
is the Comprehension Based Approach. In this methodology, second language learning is
believed to be identical to first language acquisition (Celce-Murica et al., 2014, p. 8). Krashen
and Terrel (as cited in Celce-Murica et al., 2014) coined this approach by explaining that
listening is key to language acquisition. When listening comprehension is strong, it will allow
speaking, reading, and writing to develop (p. 8). As speaking and writing skills increase, Krashen
and Terrell (as cited in Celce-Murica et al., 2014) argued that correcting students’ speaking is
not necessary as the goal of communication is comprehensibility, not perfectionism.
On the other hand, another way to teach language acquisition is through a
communicative approach instead of a comprehensive approach. This approach includes
task-based language teaching and project work, content-based and immersion instruction, and
cooperative learning (Kagan, 1994). This pedagogical approach focuses on the learner’s ability to
communicate in the target language and that content being addressed will include both BICS
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and CALP instruction (Mitchell, 1993). Unlike the comprehensive approach, in communicative
approaches, productive language such as reading and writing, is expected to be shown early in
the learning process and focuses solely on meaningful communication (Benegas & Stolpestad,
2020, p. 6). With this in mind, students practice language regularly in groups or with partners in
order to roleplay various scenarios to expand their productive language skills (Celce-Murica,
2014, p. 10).
Post Methods Era: Content Based Instruction (CBI)
By the end of the twentieth-first century, researchers and professionals in the field came
to a conclusion that there could not be only one best model of language development but instead
a combined approach was best (Prabhu, 1990). Celce-Murica (2014) argued it is important to
ensure all curricula used for ELLs allows students to learn in various hands-on ways, supports
peer interaction, promotes student choice and voice, maintains language awareness strategies, is
culturally responsive, and has students use authentic language (p. 11). Allowing teachers to use
various components of different pedagogies to support each student’s individual learning needs
suggests that instructors can be intentional about teaching students in the ways that best
support language development for each individual child (Kumaravadivelu, 2001).
As scholars redefined the correct way of teaching ELLs, educators began shifting from
teaching language to teaching content and language simultaneously. With this shift, the newest
and most common way of teaching language today was created: Content-Based Instruction
(CBI). CBI asks teachers to take into account the language that is needed for a given content or
subject area and then explicitly teach it so that all students have the language required to do the
task (Briton et al., 1989). Using this approach to teaching language, students are no longer
learning information in isolation but instead learning with intentional content-specific goals in
mind (Desjardins, 2020).
Although CBI is the general consensus, the implementation types differ dramatically.
Some programs use a push-in or pull-out form of instruction, while others teach sheltered, or
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co-taught classes (Benegas & Stopestad, 2020). Regardless of the implementation, the current
literature suggests that it is no longer appropriate to have an ESL teacher be the only direct
provider of language instruction. EL teachers instead must serve the school in larger settings to
support language learning in all content areas (Benagas & Stolpestad, 2020, p. 7).
Summary
In the last fifty years, the ways in which a second language has been taught have shifted.
Beginning with a focus on grammar to communication and now to a pedagogy focused primarily
on teaching language and content together, developing CALPS while supporting BICS are
essential for ELLs (Cummins, 2015). As the pendulum swings, the importance of understanding
the past instructional philosophies and current initiatives has become more and more
important. With each new adjustment, the way in which the English language is instructed is
getting better and more fully emphasizing all aspects of the productive and receptive language
needs of students. Having a wealth of knowledge regarding the history of second language
pedagogy, the capstone question: How can the 6th grade English language arts curriculum be
improved to incorporate the WIDA 2020 standards in order to better support ELL students?
can better be answered.
Content and Language Standards
The WIDA 2020 Standards Framework and ELA Common Core State Standards play an
integral role in the creation of new curriculum and curricula currently being used throughout
the state of Minnesota. This portion of the review dissects the intersectionality between The
WIDA 2020 Standards Framework and the reading, and writing standards for ELA as well as
deciphers the components of both.
WIDA 2020 Standards Framework
As the instructional frameworks have shifted for educating language learners, the
standards and framework for second language acquisition have morphed as well. Within the last
two years, the World Class Instructional Design and Assessment (WIDA) Consortium released
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its newest framework for schools and educational settings. WIDA (2020) argued students learn
best when they are taught language and content in cultural and language intentional ways
(World Class Instructional Design and Assessment, 2020, p. 12). This is the first time that WIDA
has come out with full support of any one form of language instruction technique. WIDA
encourages educators to create opportunities and access for students, integrate content and
language, collaborate, and understand how language development occurs to successfully instruct
language pedagogy (Echevarría et al., 2010, p.12; World Class Instructional Design and
Assessment, 2020).
Components of the WIDA ELD Standards Framework
The WIDA 2020 ELD (English language development) Standards are devised of four
portions. Each portion equates to the language required to do that task in a given sociocultural
context (World Class Instructional Design and Assessment, 2020). These components include
standards statements, key language uses, language expectations, and proficiency level
descriptors (World Class Instructional Design and Assessment, 2020). When creating lessons it
is important to include all portions of the framework in the lesson/unit to ensure all aspects of
language development are being instructed.
English Language Development (ELD) Standards Statements. The first
component of the standards focuses on the integration of content and language (World Class
Instructional Design and Assessment, 2020, p. 23). WIDA designed the statements to be
content-specific based on grade-level clusters. They then divided the material into the language
of science, social studies, mathematics, and language arts. In addition, Standard One
encompasses the language for social and instructional purposes (World Class Instructional
Design and Assessment, 2020, p. 23). Each standard and statement allows for language and
content to be interconnected in the instruction (Benagas & Stolpestad, 2020, p. 7). When this is
achieved, the various portions of language that are domain and disciple specific are fully
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integrated and understood by the students. (World Class Instructional Design and Assessment,
2020).
Key language uses. The second portion of the ELD standards integrates the Key
Language Uses for each content-specific language standard. Many general ESL programs often
create scope and sequence plans where the language function and structure are taught in order
to have students complete daily tasks (Celce-Murcia et al., 2014, p. 572). These language uses
include: narrate, inform, explain, and argue (World Class Instructional Design and Assessment,
2020, p. 26). Each Key Language Use contains the language required to convey and
communicate in the given domain. The language use: narrate is used when communicating real
or imaginary experiences in a storytelling format (Brisk, 2015, p. 115). When communicating
using narrate, students tend to use the key academic vocabulary words such as: “instruct,
entertain, teach, or support” (World Class Instructional Design and Assessment, 2020, p. 26).
On the other hand, inform focuses on the language that is factual (Brisk, 2015, p. 167). When
using the Key Language Use of inform, students are answering questions such as, “describe,
define, compare, contrast, organize, categorize, [and] classify” (World Class Instructional Design
and Assessment, 2020, p. 26).
Explain is another Key Language Use named by WIDA. Brisk (2015), defined explain as
showing the “how and why things come to be the way they are and analyz[ing] how things
work”(p.215). As students explain, they are able to describe how things are made, why things
happen, and how phenomenons come about (World Class Instructional Design and Assessment,
2020, p. 27).
Argue is the final Key Language Use identified by WIDA in their 2020 Standards
Framework. Argue is the language required to persuade an audience to see or do something.
(Butts & Derewianka, 1990). WIDA elaborated that argue can be used to create advocacy by
teaching the language required to push for change and action (World Class Instructional Design
and Assessment, 2020, p. 27). When planning lessons, educators must identify and define the
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Key Language Use needed for the lesson so students can practice the dynamic composition of
the English language in meaningful ways.
Language expectations. The third component of the new WIDA 2020 Standards
focuses on the language expectations for a given content and task. Language expectations are
most closely mirror content standards such as the Common Core State Standards (World Class
Instructional Design and Assessment, 2020, p. 28). Each language expectation is the objective
for teaching multilingual learners coupled with the ELS Standard Statement and the Key
Language Uses. (World Class Instructional Design and Assessment, 2020, p. 28).
The language expectations are divided into two categories: interpretive and expressive
communicative modes (World Class Instructional Design and Assessment, 2020). The
interpretive mode focuses primarily on listening, reading, and viewing whereas the expressive
mode focuses on speaking, writing, and representing (World Class Instructional Design and
Assessment, 2020). Brisk (2015) equated the language expectations to teaching the purpose for
a task. When instructing, teachers should expose students to various texts that model the
language expectation and then give the students ways to interact with the texts both in
interpretive and expressive modes (Brisk 2015, p. 35).
Once an educator has exposed the students to the task, it is then necessary to identify the
language feature and function as it relates to the domain and language expectation. The
language function refers to the language patterns native speakers would use to complete the
desired task (World Class Instructional Design and Assessment, 2020, p. 29). A few examples of
these include types of sentences, clauses, phrases, and words (World Class Instructional Design
and Assessment, 2020). When referenced together, the language features and functions create
the various sentence types and genre-specific phrasing for each content“ (World Class
Instructional Design and Assessment, 2020, p. 30).
Proficiency level descriptors. The final piece of the WIDA 2020 Standards
Framework conveys the proficiency level descriptors. Proficiency level descriptors explain the
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language a multilingual learner is expected to know and use at the end of the language
proficiency level (Benengas & Stoplestad, 2020, p. 115). WIDA depicts the proficiency level
descriptors as a continuum in which ELLs show their abilities and current language levels
(World Class Instructional Design and Assessment, 2020, p. 31). Proficiency level descriptors
should be described in order of discourse, sentence, and word/phrase level (Benengas &
Stoplestad, 2020, p. 35).
ELA Common Core State Standards
The Minnesota English Language Arts (ELA) Common Core State Standards (CCSS) are
the universal measurement of expected instruction and performance for students in a given
grade level band (Common Core State Standards, 2021). The standards were created to,
“articulat[e] core knowledge and skills, while grade-specific standards provide additional
specificity” (Common Core State Standards, 2021, para. 2).
Within each grade level band, there are literature, informational texts, foundational
skills, writing, and listening and speaking standards for students in kindergarten-twelfth grade
instruction (Common Core State Standards, 2021, para. 1). The CCSS are composed of three
topics: narrative, informational, and argumentative (Brisk, 2015, p. 12). The rigor and focus of
each year of ELA instruction require students to continue to read and write texts with increasing
complexity to prepare students for post-secondary education (Common Core State Standards,
2021, para. 1).
Although forty-one states and the District of Columbia have adopted these standards
there is still some debate regarding their efficiency and efficacy for language learners. Brisk
argues that when the standards were created, there were various domains, genres, languages,
and structures needed to complete a task and too complicated for a language learner (Brisk,
2015, p. 12). While others argued that, the support that an ELL student requires to make the
standards accessible is not intentional enough for the vast array of learners and their language
needs (Olson et al., 2015, p. 570). Brisk added that the writing standards do not delineate the
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language function necessary for instruction but instead only focus on the macro-level instruction
required for writing (2015, p. 14).
Summary
Overall the language and content standards that are incorporated in Minnesota focus on
the content instruction necessary for maturing to the next grade level. This coupled with the
WIDA 2020 Standard Framework supports teachers in finding ways to successfully instruct the
content standards so that teaching language and content simultaneously is achieved. Both the
CCSS and WIDA Standards focus on narrate, inform, and argue as key components of their
frameworks. Based on this, it is easy to identify places where the WIDA Standards and CCSS
intersect without major updating or changing of material. This is also the case regarding
productive and responsive methods of communication. In both frameworks, students must read,
write, listen, and speak in order to interact with the material in various modes. Having these
frameworks identify similar goals and objectives, together they work in order to holistically
teach all learners (including multilingual learners) all aspects of content and language. This
research helps to inform my capstone question: How can the 6th grade English language arts
curriculum be improved to incorporate the WIDA 2020 standards in order to better support
ELL students? The literature from this section supports the overarching complexity in how
language and content work together to grow a student’s language acquisition and literacy.
Strategies to Support Language Development
As previously stated, language acquisition is multifaceted and requires intentional and
explicit scaffolds, modifications, accommodations, and instruction to support language
development. Teaching explicit language instruction can benefit all learners but can support
nonnative speakers, and struggling readers dramatically according to Buly and Valencia, 2020;
Edmonds et al., 2009; Nation and Snowling (2014 as cited in Benegas & Stolpestad, 2020, p. 4).
To teach explicit language instruction, strategies range from language objectives to intentional
vocabulary instruction, to reading and writing strategies and scaffolds.
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Academic Language Objectives (ALOs)
Academic language objectives “are used to guide the language instruction required for
students to master the content objective (also called the language target), and ultimately, the
standard that guides the lesson or unit plan” (Benegas & Stolpestad, 2020, p. 35). ALOs are
content-based and are intentionally created to support language acquisition and upcoming
lessons and units. To successfully create ALOs, teachers must ask themselves to thoughtfully
consider the language students need in order to interact with the content being taught. Each
language objective should include the language required to converse in that disciple and the
content-related objective (World Class Instructional Design and Assessment, 2020, p. 23).
WIDA encourages using the four key language uses of narrate, explain, inform, and argue within
each language objective in order to ensure the various genres in the ELD Standards are being
addressed in each lesson.
In addition to having a key language use in each objective, it is imperative that the
language objective includes language support. Language supports are instructional strategies
and material used to provide learners the language structure, vocabulary, or genre-specific
verbiage needed to learn within the discipline(Indiana University, n.d., cited by Benegas &
Stolpestad, 2020, p. 37). A few examples of language support include graphic organizers, guided
notes, anchor charts, word walls, study guides, sample texts, and think alouds (Brisk, 2015, pp.
28-29).
Finally, when creating ALOs, teachers must have a laid-out language framework to
intentionally guide students to the content objectives that are specific, measurable, and easy to
determine if a child has successfully completed the objective by the end of the unit or lesson
(Purgason, 2014, p. 365). These objectives can focus on the discourse, word, or sentence level
(Benegas & Stolpestad, 2020, p. 168) and connect the language and content together. Depending
on the lesson and the teacher’s expectations for the students, there can be language and content
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objectives that are integrated, or they can be completely separated (Echevarría et al., 2010,
p.31).
Vocabulary Instructional Strategies
After successful Academic Language Objectives are created for a lesson, it is imperative
that lessons support vocabulary instruction because vocabulary is a major component of reading
narratives/informational texts and comprehending the material (Nakamoto, Lindsey, & Manis,
2008; Proctor, Carlo, August, & Snow, 2005). As a result, the Common Core State Standards
require students to interact with domain-specific vocabulary based on topics and subject areas
at grade level. (August et al., 2016, p. 374). Vocabulary, however, is extremely difficult for many
language learners due to the various connotations and denotations associated with words (Berg
et al., 2012, p.37). For this reason, scholars argue that the best way of instructing vocabulary
should be embedded and explicit.
Embedded Vocabulary Instruction
Embedded vocabulary instruction is defined as vocabulary lessons that are taught in
connection and relevance to the content (Allen, 2007; Fisher & Frey, 2008). By having
embedded vocabulary instruction, students will be learning the words for a given environment
(Echevarría et al., 2010, p. 65). When instructing vocabulary that is embedded, it must be
culturally relevant with direct connections to students' lives outside of the classroom instead of
being solely academic vocabulary words that are content-specific (Berg et al., 2012).
When teaching embedded vocabulary, simply teaching the definition is not
enough(Jones et al., 2010, p.70). Instead, teachers must have students regularly engage with the
vocabulary through intentional and thoughtful ways including word sorts, contextualizing key
vocabulary, vocabulary journals, word walls, cloze sentences, word webs, inquiry-based word
study, word generations, and list-group-label strategies (Echevarría et al. 2010; Jones et al.,
2010). Embedded vocabulary instruction has been proven to retain the vocabulary at higher
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rates than then when taught in isolation (Beck, McKeown & Kucan, n.p., cited by Blackwell &
Rushin, 2013).
Explicit Vocabulary Instruction
Explicit vocabulary instruction consists of intentionally teaching vocabulary words.
(Echevarría et al., 2010, p.63). Then teachers must intentionally instruct the tier of words each
individual student needs to comprehend a text (Echevarría et al., 2010). These words include
tier one words. Tier one words are common words used in everyday conversations (Echevarría et
al., 2010). A few examples of these words include simple nouns, present and past tense verbs,
and locations (Beck et al., 2002, cited by Echevarría et al., 2010, p. 63). Tier two words include
words that are generally in school texts but not in day-to-day conversations. Finally, tier three
words are words that are jargon and content-specific (Echevarría et al., 2010, p. 64).
When instructing the tier-specific words, explicitly instructing vocabulary should be
taught with non-fiction texts that learners have prior knowledge on using explicit instruction on
semantics, and phonemic awareness as well as modeling the using the new learning to decipher
new words (Berg et al., 2012). By doing this, students have the tools needed to use new
vocabulary in meaningful and useful ways inside and outside of classrooms (Echevarría et
al.,2010, p. 68).
Reading Strategies
In Jones, Clarke, and Enrique’s book The Reading Turn-Around they argued that all
readers need to“decode words by putting sounds, symbols, and meanings together, interpret
meanings embedded in a text, recognize and uses various textual structures, and analyze and
critique texts” (2010, p. 13). For this reason, it is imperative that multilingual students have
strategies that support decoding, reading comprehension, and fluency (Learning Points
Associates, 2003).
Decoding
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Decoding consists of phonemic and morpheme awareness and phonics in order to create
words with meaning (Learning Points Associates, 2003). Morpheme awareness refers to the
ability to identify “the smallest meaningful parts in a language” (Carlisle, 2000; Lieber, 2010;
McBride-Chang, Wagner, Muse, Chow, & Shu, 2005 as cited in Sukying, 2020 p.10). Phonemic
awareness on the other hand refers to the sounds each letter makes. Phonemic and morpheme
awareness are key tenets of learning to read in English and subsequently decode words.
To teach decoding, teachers must support students in their code-breaking strategies
including, but not limited to: identifying chunks of a word a student knows, thinking about the
initial or ending sounds and finding other words that begin or end with that sound, looking for
clues in pictures, and identifying syllables (Jones et al., 2010, p. 35). As students practice skills
in decoding, they will begin to actively decipher the word and the meaning of a word/phrase in
context (Jones et al., 2010, p. 36). Strategies to help students be better decoders consist of
writing, utilizing background knowledge of other words, using dictionaries, teaching syllables,
and word patterns (Jones et al., 2010).
Reading Comprehension
Reading comprehension is yet another key component of being a good reader. To
support reading comprehension for ELLs, researchers and scholars have identified that having
reading material that is related to student experience, increases a student’s background
knowledge, and incorporate new vocabulary allow students to expand a student’s
comprehension skills and overall reading abilities (Echevarría, 2010, p. 57). In addition, when
students are able to read texts in school that show their culture, or the culture of their families, it
is more meaningful and relevant and as a result makes students feel more valued and interested
in the curriculum (Berg et al., 2012, p.38).
Another way teachers can support reading comprehension is through strategies such as
question generating, direct explanations, and introducing a new concept using graphic
organizers and chapter previews (Learning Points Associates, 2003; Echevarría, 2010). In
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addition to reading comprehension strategies, having textbooks and supplemental materials in a
student’s EL can support the overall understanding of a complex text (Echevarría et al. 2010, p.
41). When teachers are able to create support such as these for their students, the students are
more likely to retain the information and increase comprehension.
Fluency
Finally, to be a good reader, students must be able to read fluently. Fluency is reading
material accurately and quickly (Armburster, Lehr & Osborne 2001, as cited in Jones et al.,
2010, p.44). To support student fluency, educators should assign texts with 95-98% accuracy or
higher, have explicit modeling using appropriate phrasing, reading expression, echo/choral
reading, and use whisper phones (Jones et al., 2010, p. 49). When readings are unavailable in a
student’s accuracy level, based on a student’s proficiency level and their fluency scores, content
related readings will need to be modified, translated, or accommodated (or a mix of all three) to
support content mastery (Echevarría et al., 2010, p. 37). In addition, educators can support
learners by offering language, knowledge, and strategy support to students (Celce- Murica et al.,
2014, p.125). To accurately know which form of reading support a child would benefit from,
teachers must consistently assess students' fluency in both informal and formal settings to
determine the number of words per minute a student can read using appropriate pace, phrasing,
expression, and volume (Jones et al., 2010, p. 47). As students grow in their fluency as a reader,
their comprehension skills increase as well.
Writing Supports and Scaffolds
The final component of supporting language acquisition in the mainstream classroom is
writing support and scaffolding. ELL students:
usually acquire the mechanics of writing in English as an extension of their ability to
read and write in their first language (L1). It is therefore important to first understand
what writing system the students already know in order to design an efficient program
that suits their particular needs. (Celce-Murica et al., 2014, p.209)
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With this in mind, students that have an L1 based on meaning, such as Chinese, will need
different support than a student with an L1 based on sounds and letter combinations, such as
Spanish(Celce- Murica et al., 2014, p.209). Echevarría et al. suggested that ELs regardless of L1
need authentic avenues to practice all four language domains regardless of L1 in order to build
their writing stamina (2010, p. 147).
Given the various components of writing, explicit instruction in grammar and mechanics
is key to writing success. By teaching mechanics, students can learn to write using the phrases
necessary for the given topic (Colovic-Markovic, 2017, p. 33). Cele-Murica (2014), mirrored
Colovic-Markovic’s work by stating that the best way to teach writing and mechanics is through
meaningful and authentic writing avenues including school-oriented, emotive, practical, and
informal writing tasks (Celce- Murica et al., 2014, p. 219).
When teaching writing, instructors must explicitly teach a sentence/paragraph type and
give ample opportunities for students to engage and use this type of sentence or paragraph
structure before continuing (Echevarría et al., 2010, p. 147). Given the proficiency level of the
student, cloze sentences, sentence frames, word banks, or graphic organizers can support
students to effectively communicate their thoughts in writing (Echevarría et al., 2010, p. 147).
Graphic organizers are defined as diagrams that allow students a visual representation of the
material so that students can see how key content and concepts are related (McLaughlin & Allen,
2020, as cited in Echevarría et al., 2010, p. 37). Graphic organizers can be used to take notes,
make connections, discuss personal experiences, and organize one's thoughts (Echevarría et al.,
2010, p. 38).
In addition to graphic organizers, outlines, and study guides (that are leveled) can be
beneficial to support students’ language development. Scaffolded material allows for students to
express the desired learning outcomes while having language support to aid their
comprehension and writing (Benegas & Stolpestad, 2020, p. 37). From time to time, having
students write in their first language can also be used as a scaffold. This type of scaffold could be
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used for a student to collect research on a topic and then share the information in English via
writing or oral avenues (Echevarría et. al., 2010, p. 41).
Summary
Overall academic language objectives, explicit and embedded vocabulary instruction,
reading strategies that include decoding, comprehension, fluency, and writing supports and
strategies are integral components of successful reading and writing in a second language. When
students are explicitly taught the language needed for a task, have access to background
knowledge on a given subject, read the text at an appropriate level, and have language supports
in place to show their learning, educators are able to see the full potential of a language learner.
As a result, it is integral to a student’s comprehension of a content area to be given supported
instruction that integrates the known language demands with the content in ways that allow a
student to successfully communicate the multifaceted components of the language and learning
together.
Summary
The research listed above helps answer the following capstone question: How can the
6th grade English language arts curriculum be improved to incorporate the WIDA 2020
standards in order to better support ELL students? This chapter focused on the major themes
and background information regarding language development, WIDA 2020 Framework,
Common Core State Standards, and strategies for supporting language learners. Each portion of
the chapter has direct connections and correlations to the capstone question and its impact on
the greater community. Using the evidence in this literature review, it is clear that appropriate
instruction for language learners focuses on language and content together in meaningful ways,
integrates both language and content standards, is culturally responsive, and uses intentional
language development strategies is necessary when creating a curriculum for multilingual
learners.
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In Chapter Three, the intended project is discussed in more detail based on the research
that has been collected. The multifaceted views of language development, content and language
standards, as well as scaffolds and strategies to support students’ language acquisition are
balanced. In Chapter Three, the timeline, overview, and description of the project are
intentionally communicated to address the information in the literature review and its place in
the project.
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CHAPTER THREE
Project Description
Introduction
In this chapter, the curriculum development of the scope and sequence and unit
overviews created for this project are addressed in order to answer the following capstone
question: How can the 6th grade English language arts curriculum be improved to incorporate
the WIDA 2020 standards in order to better support ELL students? Its purpose is to fully
integrate the WIDA 2020 Standards Framework into the Minnesota ELA State Standards in
order to instruct multilingual students in the most effective way possible through content.
A majority of this chapter focuses on the project and subsequent learnings based on
Chapter Two. As a result, this chapter contains a description of the setting, intended audience,
and project itself based on the literature reviewed. Throughout the chapter, explanations and
rationales are presented to explain the purpose of the scope and sequence for the curriculum.
Project Description
This project was created in response to the capstone question: How can the 6th grade
English language arts curriculum be improved to incorporate the WIDA 2020 standards in
order to better support ELL students? Each year, English language learners are tasked with
taking rigorous courses in a language that is not their native tongue and having inappropriate or
unhelpful support in place to assist them. This project was intended to support language
learners in English/Language Arts classes by integrating the language standards (WIDA 2020
Standards Framework) with the Minnesota Common Core State Standards for ELA in order to
teach language and content simultaneously. In addition, this curriculum was shared with other
Language Arts teachers so that they could use these strategies and frameworks for all students.
This project was based upon the district’s scope and sequence for sixth grade ELA
coupled with the WIDA 2020 Framework and Common Core State Standards.
Instructional Models
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In addition, this curriculum was proposed using various instructional models to support
all students. These models included: authentic use of language, explicit vocabulary instruction,
writing scaffoldings, language supports, and explicit writing instruction via the reference
documents throughout the entire scope and sequence. The material incorporates all components
of the Common Core State Standards for sixth grade ELA and crafts intentional language and
content objectives in the unit overviews to serve as guideposts for the language instruction
necessary for multilingual students.
Using these methods of instruction and various other strategies in each lesson, students
are able to successfully master the sixth grade ELA standards thoughtfully and intentionally.
Framework and Theory
After researching various second language acquisition models and deciphering the
commonalities between the WIDA 2020 Standards Framework and the Common Core State
Standards it was clear that the best course of action for creating the sixth-grade ELA curriculum
was to follow the Content Based Instruction (CBI) pedagogy and the Sheltered Instruction
Observation Protocol (SIOP) Method listed above in Chapter Two to ensure the WIDA 2020
Standards Framework and Common Core State Standards are addressed in intentional ways for
ELLs.
Content Based Instruction
As mentioned above, Content Based Instruction (CBI) focuses on teaching language and
content together to enhance a student’s comprehension and understanding of the material
(Benegas & Stoplestad, 2020). Using CBI as a framework for this curriculum, language
objectives, graphic organizers, and language-specific material are explicitly taught and
embedded throughout the content standards. CBI also states that all teachers are language
teachers and therefore teachers must be cognizant of the language required to do a task and
explicitly teach it to students (Cele-Murica, 2014). When teachers thoughtfully and effectively
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instruct the genre, syntax, and word level language necessary for the learning, all students are
able to participate with the text and content at the same level.
SIOP Method
In addition to the CBI pedagogy, another key framework that informed the creation of
the materials is the SIOP Method. In the SIOP Method, teachers are trained to identify the
various components of the content and modify/accommodate the material in order to keep the
complexity of the text yet still support the student’s needs (Echevarría et al., 2010). As teachers
do this, the students can use a material that leads to learning at their language level, while still
not missing out on the important content. In the SIOP Method, teachers are implored to use
graphic organizers, vocabulary assignments, diagrams, pictures, and games to integrate the
language practice that ELL students need (Echevarría et al., 2010). Lastly, the SIOP method
argues that teachers must be intentional in their coursework to create lessons that are culturally
responsive (Echevarría et al., 2010).
Throughout the scope and sequence in this project, the CBI and SIOP Methods were
used to enhance all aspects of productive and responsive instruction.
WIDA 2020 Standards Framework
Finally, the WIDA 2020 Standards Framework is present and fully embedded in the
curriculum. Each lesson includes a language expectation, function, and feature. By having these
components of the WIDA Standards Framework in the overview, each time new content will be
introduced, a new language feature, and function will be acknowledged and explicitly instructed
upon as well as thoughtfully incorporated throughout the entire lesson and unit.
Throughout the curriculum, the components of the CBI, SIOP, WIDA 2020 Standards
Framework, and Minnesota Common Core State Standards will be integrated in order to engage,
instruct, support, and enhance student learning.
Setting
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The intended setting for this project is the school where I currently work. The school is
located in the western suburbs of a major metropolitan area. The school was awarded a National
Blue Ribbon Award in 2018 (US Department of Education) and is a part of a district that is
named the second-best district in the state (Niche). The school is also one of three middle
schools in the district (all of which have been awarded National Blue Ribbon Schools within the
last five years) with about five hundred students in a grade. Of the five hundred students in a
grade, only about two percent of them are English language learners.
In the past four years, the number of English language learners has increased by three
percent annually leading to projections of ten-fifteen percent of all students being language
learners within the next five years. Most language learners are long-time language learners,
meaning that they have been in English support courses for more than five years. As a result, the
data suggests that the school is not serving the learners appropriately and adjustments in
instructional practices must be made to support students exiting the program. The creation of
this curriculum is one way to help long term language learners be served more appropriately and
effectively.
Up until 2018, there was no English language program at this middle school. All
language learners were enrolled in a different middle school within the same district to receive
their language course. As a result, teachers are unfamiliar or rusty in their strategies to support
multilingual learners. This curriculum’s scope and sequence and unit overviews are intended to
support the language learners with their content and language while simultaneously supporting
teachers to build their repertoire of resources and materials for ELLs in the classrooms.
Participants
This project was intended for the sixth-grade ELL students at the middle school. The
students’ language backgrounds ranged from pre-emergent through emergent bilingual (levels
1-4 on the WIDA state language assessment). The scope and sequence is intended to support the
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WIDA Standards Framework and while still instructing Common Core State Standards. In total,
there were between ten and fifteen students in the course.
Assessment
In order to ensure the curriculum is helpful and successful, assessments and times for
feedback were incorporated into the material. Students took formative and summative
assessments that were intentionally designed to incorporate all aspects of the language and
content objectives as a way to check for understanding and gain feedback regarding the efficacy
of the materials. Students also had the opportunity to share their feedback regarding if the
material being taught is meaningful and helpful. This was done in formative, informal, and
formal documents where students can remain anonymous.
In addition, a small sample of teachers was asked to read over the material and provide
feedback. The teachers were able to explain portions of the materials that were helpful and areas
in which they think more clarification is needed. The teachers then met with me in a small group
setting to discuss further steps and actions that will be taken as necessary to adjust the material.
Finally, I will know if this project was successful in answering my capstone question by
looking at the curriculum itself that has been created. If the project is able to interconnect the
English language arts standards with the WIDA 2020 standards and incorporate language and
content in a clear and distinct way, then it will be successful in answering the capstone question:
How can the 6th grade English language arts curriculum be improved to incorporate the
WIDA 2020 standards in order to better support ELL students?
Timeline
The timeline below outlines the proposed goals for this project’s completion.
Table 1
Tentative Capstone Completion Timeline
September- November 2021

Continue to gather ideas regarding
curriculum
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November-December 2021

Begin scope and sequence with unit overviews

January-April 2022

Continue creating curriculum

May 2022

Complete capstone

Elicit bi-monthly feedback from other EL teachers
Elicit bi-monthly feedback from general education
teachers

Summary
Chapter Three discussed the goal, project description, audience, setting, and the timeline
for this project. This curriculum is composed of a scope and sequence for a semester of
English/Language Arts for sixth-grade students that will be co-taught by the EL teacher and a
reading specialist. In addition to a scope and sequence, unit overviews were added. These
included the learning objectives, content and language standards, and reference documents such
as language supports to assist in the instructional strategies. The framework included genre,
word, and syntacic level specific lesson objectives for various writing and reading tasks. The
curriculum will then be shared with teachers in order to elicit feedback and refine the material
as needed. Chapter Four describes the implementation and creation process of this curriculum.
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CHAPTER FOUR
Conclusions
Introduction
Throughout my tenure as an English language teacher, it has been my privilege to
support English language learners in their journey toward English proficiency in speaking,
reading, listening, and writing. At first, this looked like supporting students in pull-out courses
specifically designed to work on writing and reading skills in isolation. However, as the WIDA
Standards changed and were updated, it became clear that teaching language and content
together was the integral goal of being a language teacher. Based on these new standards, the
way that language teachers must instruct has changed completely. With the new standards in
mind, the research question: How can the 6th grade English language arts curriculum be
improved to incorporate the WIDA 2020 standards in order to better support ELL students?
was determined to dig deeper into the intersectionality between language development and
content standards. This chapter explores key learnings from the literature review and project
itself, implications and limitations of my project, as well as future plans for the curriculum.
Key Understandings
Literature Review
Throughout all of the research that was conducted, it was clear from the very beginning
that all current research suggested that teaching language and content together was key to
student success and proficiency in English. It was, however, challenging to find information to
suggest how one should instruct these two simultaneously. It seemed as though the research
pointed toward having all instructors be well versed in language acquisition pedagogy so that
language and content can always be taught together. This concept made a lot of sense to me but
was countercultural at the school where I am employed. Many, if not all teachers in the building
have limited knowledge of any language acquisition pedagogy, so it seemed as though the
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scholarly articles I had read were intended for the best case scenarios instead of the reality that
my school is in.
Eventually, I came across the textbook, Teacher Leadership for School-Wide English
Learning (2020) co-authored by Michelle Benegas and Amy Stolpestad which finally connected
the synapses between language instruction and content in a real-world application: language
objectives. Benegas and Stolpestad argued, “ language should be taught in context“ (2020, p. 7).
From their text, it became clear that the best way to answer my capstone question: how can the
6th grade English language arts curriculum be improved to incorporate the WIDA 2020
standards in order to better support ELL students? would be to incorporate the language
functions from the WIDA 2020 Standards Framework as well as graphic organizers/reference
documents into language objectives for teachers to use in their instruction and classrooms every
day. Based on Benegas and Stoplestads’ arguments and the various other key scholars
referenced in chapter two, the curriculum was created.
Project Development
As I began creating this project, it became clear to me that it was necessary to look at
each set of standards as a jigsaw puzzle. My job was to create one new puzzle from two different
unique puzzles. By viewing the task through this lens, it became almost fun trying to figure out
where the two standards have similarities and where the standards varied greatly.
Using my previous curriculum as a reference for format and structure, I began the task of
digging deeper into each framework separately. I learned early on the importance of getting
familiar with both sets of standards first in their entirety before attempting to find overlap.
Without the literature review, where I dug deeper into the pedagogical approaches to language
development and the organization of the Common Core State Standards, the project could not
have been done. In addition, because I am trained in both English Language Arts and English
Language Development, this intersectionality was clearer for me. If I was only trained in one of
these areas, I would anticipate it would have been more labor-intensive to create this project as
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it would have required more work on researching the content referenced in the standards to be
able to determine connecting pieces.
In addition, in order to create the graphic organizer/reference document portion of the
material (Appendix F), I noticed that I needed to have a strong grasp of the content material.
Without a background in the content material, finding the intersectionalities would be
astronomically more difficult. I predict that in the future finding the connections between
standards would need to be a collaborative effort in order to ensure that both sets of standards
were taught religiously.
Summary
When identifying the commonalities between various standards, having a good
understanding of each set of standards separately was imperative for finding the pieces that
connected was integral. Through the process of reading the literature on language acquisition
pedagogy and the Common Core State Standards in English Language Arts, as well as the WIDA
2020 Standards Framework, the material was created. This project could not have been done to
this extent without the due diligence of the literature review and the text co-authored by
Benengas and Stoplestad as well as the approach I took to create a new puzzle from two existing
pieces.
Implications and Limitations
Introduction
This project was created in order to more obviously connect the language and content
similarities between the sixth grade Common Core State Standards for English Language Arts
with the WIDA 2020 Standards Framework. With any project, there are implications and
limitations to the final product and its use to the greater community.
Lesson Activities
Given the vast scope and sequence of this task, the standards were analyzed and
matched to fit the scope and sequence of the sixth grade Language Arts curriculum adopted by
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the district. Because of time restraints, I was unable to identify lesson activities that supported
the standards but instead focused on universal elements that are apparent in both standards.
As a result of the project’s focus on universal elements, teachers will be able to use the
resource to inspire them with the lesson activity that fits their unique students. Although having
more of the lesson activities done was an aspiration of mine, having the standards mapped out
and connected for the teacher with the language support already in place, allows for the
instruction to be catered to the individual students in their classes instead of hypothetical pupils.
District Curriculum
In addition, the scope and sequence used for this project had both limitations and
implications. To start, the curriculum that my district uses is under curriculum review. Because
many of the specific texts may be eliminated or changed for more current materials, I decided to
instead focus on the intersection between the standards and create graphic organizers that could
be easily adapted for any text. This as a result limits the local use of the project and forces
teachers to find the connecting pieces between the standards more than was originally expected.
However, by doing this, the implications mean the material is also more widespread. The
material is able to be easily transferable to any district around the country’s curriculum as it has
a scope and sequence that can be adjusted to fit the diverse curricula that various districts use.
The Greater Community
Finally, this project’s implications and limitations are directly connected to the
community at large. By having both the WIDA Standards Framework and the Common Core
State Standards mapped out together coupled with the language supports embedded, teachers
that are not EL licensed will be able to instruct students regarding the language required to do
various academic tasks and references/resources to support all students, but specifically
language learners, be successful in their academic endeavors.
But, at this time, the material is only mapped out for sixth grade Common Core ELA
standards with the WIDA 2020 Standards Framework which itself is a limiting factor. By having
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the material only available in one grade level, the impacts of this project are menial to the
greater community and the success of the students.
Summary
With every project there are inherent limitations and implications for its use. By having
the project created with the standards intentionally clustered around a Language Arts scope and
sequence, it allows teachers to be creative in the ways in which they instruct students while still
maintaining the foundation that content and language are being taught together. In addition,
the district curriculum allowed for immediate use of this material in the school it was intended
for. Finally, the material affects the greater community at large as it supports content teachers in
their role as language teachers.
On the other hand, each of these implications also has limitations. For example, time
became a limitation for this project. Having limited resources and time meant that the lesson
activities were not created to go with each unit. In addition, only one grade level of Language
Arts was connected to the WIDA 2020 Standards Framework. Furthermore, the scope and
sequence being used may be obsolete in a few years. These limitations, although challenges at
the end of the day, still contribute to a project that can be referenced regardless of its scope.
Future Plans
As mentioned above, at this time I have only found the intersectionality between the
sixth grade Common Core State Standards for ELA with the WIDA 2020 Standards Framework.
While doing this work, it became apparent that mapping out the intersectionality between
various standards would be beneficial for all content areas. With this in mind, in the years to
come, I anticipate spending time supporting teachers both in my school, but also in the greater
community by finishing connecting the middle school ELA Common Core State Standards with
the WIDA 202o Standards Framework.
In addition, it would be advantageous to also identify the similarities between the social
studies standards and the WIDA standards as well the connections between the science
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standards and WIDA standards. If this task could be completed, it would allow for teachers not
only at the school that I currently teach at but also throughout the district to be able to more
confidently teach both language and content standards together in order to support all students
to be successful.
Summary
Overall the project itself from conception to completion focused on the research
question: How can the 6th grade English language arts curriculum be improved to incorporate
the WIDA 2020 standards in order to better support ELL students? In order to achieve the
final product, it was integral to reflect on the research and literature on second language
acquisition, the WIDA 2020 Standards Framework, and the Common Core State Standards for
English Language Arts. Based on the literature review, it was determined that teaching language
could not be done in isolation and instead should be looked at through a content and language
lens. This chapter explained the major findings from the literature review, analyzed the process
of the project creation, identified the implications and the limitations of the material as well as
listed future plans for the curriculum and other material moving forward.
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6th Grade Scope and Sequence
Unit 1
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Unit 1: Collections in Literature
Key Language Use:

Narrate & Inform

Common Core State Standards
CCSS.ELA-LITERACY.RL.6.1 Cite textual evidence to support analysis of what the text says explicitly as well as
inferences are drawn from the text.
CCSS.ELA-LITERACY.RL.6.2 Determine a theme or central idea of a text and how it is conveyed through particular
details; provide a summary of the text distinct from personal opinions or judgments.

CCSS.ELA-LITERACY.RL.6.3 Describe how a particular story's or drama's plot unfolds in a series of episodes
as well as how the characters respond or change as the plot moves toward a resolution.

CCSS.ELA-LITERACY.RL.6.5 Analyze how a particular sentence, chapter, scene, or stanza fits into the overall
structure of a text and contributes to the development of the theme, setting, or plot.
CCSS.ELA-LITERACY.RL.6.6 Explain how an author develops the point of view of the narrator or speaker in a text
.CCSS.ELA-LITERACY.L.6.2 Demonstrate command of the conventions of standard English capitalization,
punctuation, and spelling when writing.
CCSS.ELA-LITERACY.L.6.2.A Use punctuation (commas, parentheses, dashes) to set off
nonrestrictive/parenthetical elements.*
CCSS.ELA-LITERACY.L.6.2.B Spell correctly.
CCSS.ELA-LITERACY.L.6.3 Use knowledge of language and its conventions when writing, speaking, reading, or
listening.
CCSS.ELA-LITERACY.L.6.3.A Vary sentence patterns for meaning, reader/listener interest, and style.*
CCSS.ELA-LITERACY.L.6.3.B Maintain consistency in style and tone.*
CCSS.ELA-LITERACY.L.6.4 Determine or clarify the meaning of unknown and multiple-meaning words and
phrases based on grade 6 reading and content, choosing flexibly from a range of strategies.
CCSS.ELA-LITERACY.L.6.4.A Use context (e.g., the overall meaning of a sentence or paragraph; a word's position
or function in a sentence) as a clue to the meaning of a word or phrase.
CCSS.ELA-LITERACY.L.6.4.B Use common, grade-appropriate Greek or Latin affixes and roots as clues to the
meaning of a word (e.g., audience, auditory, audible).
CCSS.ELA-LITERACY.L.6.4.C Consult reference materials (e.g., dictionaries, glossaries, thesauruses), both print
and digital, to find the pronunciation of a word or determine or clarify its precise meaning or its part of speech.
CCSS.ELA-LITERACY.L.6.4.D Verify the preliminary determination of the meaning of a word or phrase (e.g., by
checking the inferred meaning in context or in a dictionary).
CCSS.ELA-LITERACY.L.6.5 Demonstrate understanding of figurative language, word relationships, and nuances in
word meanings.
CCSS.ELA-LITERACY.L.6.5.A Interpret figures of speech (e.g., personification) in context.
CCSS.ELA-LITERACY.L.6.5.B Use the relationship between particular words (e.g., cause/effect, part/whole,
item/category) to better understand each of the words.
CCSS.ELA-LITERACY.L.6.5.C Distinguish among the connotations (associations) of words with similar denotations
(definitions) (e.g., stingy, scrimping, economical, unwasteful, thrifty).

WIDA Standards
ELD-LA.6-8. Narrative. Interpretive
Interpret language arts narratives by
● Identifying a theme or central idea that develops over the course of a text
● Analyzing how character attributes and actions develop in relation to events or dialogue
● Evaluating the impact of specific word choices on meaning and tone
ELD-LA 6-8 Inform Interpretive
Interpret informational texts in language arts by
● Identifying and/or summarizing main ideas and their relationship to supporting ideas
● Analyzing observations and descriptions in textual evidence for key attributes, qualities, characteristics,
activities, and behaviors
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● Evaluating the impact of author’s key word choices over the course of a text
ELD-LA 6-8 Inform Expressive
Construct informational texts in language arts that
● Introduce and define topic and/or entity for audience
● Establish objective or neutral stance
● Add precision, details, and clarity about relevant attributes, qualities, characteristics, activities, and behaviors
● Develop coherence and cohesion throughout text
ELD-SI 4-12 Inform
● Define and classify facts and interpretations; determine what is known vs. unknown
● Report on explicit and inferred characteristics, patterns, or behavior
● Describe the parts and wholes of a system
● Sort, clarify, and summarize relationships
● Summarize most important aspects of information

Content Objectives

WIDA Standards

Language Objectives

I can cite text evidence to
support my claim using
inferences from the text.

ELD-LA 6-8 Inform Expressive
Develop coherence and cohesion
throughout the text

I can identify evidence to
support my claim using my
short story with the support
of chapter summaries.

I can cite text evidence to
support my claim using
inferences from the text.

ELD-LA 6-8 Inform Interpretive
Analyzing observations and
descriptions in textual evidence for
key attributes, qualities,
characteristics, activities, and
behaviors

I can infer from the short
story using text evidence and
conditional tense with the
support of an If/Then
graphic organizer.

CCSS.ELA-LITERACY.RL.6.1

CCSS.ELA-LITERACY.RL.6.1

ELD-SI 4-12 Inform
Define and classify facts and
interpretations; determine what is
known vs. unknown
ELD-SI 4-12 Inform
Report on explicit and inferred
characteristics, patterns, or
behavior

I can describe the parts of a
story’s plot.
CCSS.ELA-LITERACY.RL.6.2

I can analyze a text to
determine a theme or central
idea.

ELD-SI 4-12 Inform
Describe the parts and wholes of a
system

I can describe the parts of a
story’s plot using academic
language such as exposition,
rising action, climax, and
resolution with the support
of a graphic organizer.

ELD-LA.6-8. Narrative. Interpretive
Identifying a theme or central idea
that develops over the course of a
text

I can analyze a specific
portion of the text to
determine a theme with the
support of a theme graphic
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organizer.

I can analyze a text to
determine the central idea in
order to provide an objective
summary.
CCSS.ELA-LITERACY.RL.6.3
CCSS.ELA-LITERACY.RL.6.5

ELD-LA 6-8 Inform Interpretive
Analyzing observations and
descriptions in textual evidence for
key attributes, qualities,
characteristics, activities, and
behaviors
ELD-SI 4-12 Inform
Sort, clarify, and summarize
relationships

I can analyze a text to
determine a central idea in
order to provide an objective
summary with the support of
a main idea graphic
organizer.

ELD-SI 4-12 Inform
Summarize most important aspects
of information

I can track a character’s
development throughout a
story.
CCSS.ELA-LITERACY.RL.6.6

ELD-LA 6-8 Inform Interpretive
Analyzing observations and
descriptions in textual evidence for
key attributes, qualities,
characteristics, activities, and
behaviors
ELD-LA.6-8. Narrative. Interpretive
Analyzing how character attributes
and actions develop in relation to
events or dialogue

ELD-LA 6-8 Inform Expressive
Add precision, details, and clarity
about relevant attributes, qualities,
characteristics, activities, and
behaviors

I can write a formal
paragraph using text
evidence to support my claim
with correct spelling and
punctation.
CCSS.ELA-LITERACY.L.6.2
CCSS.ELA-LITERACY.L.6.2.A
CCSS.ELA-LITERACY.L.6.2.B
CCSS.ELA-LITERACY.L.6.3
CCSS.ELA-LITERACY.L.6.3.A
CCSS.ELA-LITERACY.L.6.3.B

ELD-LA 6-8 Inform Expressive
Introduce and define topic and/or
entity for audience
ELD-LA 6-8 Inform Expressive
Establish objective or neutral stance
ELD-LA 6-8 Inform Expressive
Add precision, details, and clarity
about relevant attributes, qualities,
characteristics, activities, and
behaviors

I can list how a character
acts, thinks, feels, and
responds to other characters
using text evidence and
adjective descriptors with
the support of a
characterization graphic
organizer.
I can describe a character’s
development throughout a
story using a word bank.

I can write a formal
paragraph using text
evidence to support my
claim with the support of a
checklist.

55

ELD-LA 6-8 Inform Expressive
Develop coherence and cohesion
throughout text

I can use context clues to
determine meanings of
unknown words.

ELD-LA.6-8. Narrative. Interpretive
Evaluating impact of specific word
choices about meaning and tone

CCSS.ELA-LITERACY.L.6.4
CCSS.ELA-LITERACY.L.6.4.A
CCSS.ELA-LITERACY.L.6.4.B
CCSS.ELA-LITERACY.L.6.4.C
CCSS.ELA-LITERACY.L.6.4.D
CCSS.ELA-LITERACY.L.6.5
CCSS.ELA-LITERACY.L.6.5.A
CCSS.ELA-LITERACY.L.6.5.B
CCSS.ELA-LITERACY.L.6.5.C

I can use clues from a
passage such as an example,
restatement, or definition to
determine unfamiliar words
with the support of first
language knowledge, and the
text.

Unit 1: Collections in Literature–Personal Narratives
Key Language Use: Narrate
Common Core State Standards
CCSS.ELA-LITERACY.WHST.6-8.4Produce clear and coherent writing in which the development, organization,
and style are appropriate to task, purpose, and audience.
CCSS.ELA-LITERACY.WHST.6-8.5 With some guidance and support from peers and adults, develop and
strengthen writing as needed by planning, revising, editing, rewriting, or trying a new approach, focusing on how
well purpose and audience have been addressed.
CCSS.ELA-LITERACY.W.6.3 Write narratives to develop real or imagined experiences or events using effective
technique, relevant descriptive details, and well-structured event sequences.
CCSS.ELA-LITERACY.W.6.3.A Engage and orient the reader by establishing a context and introducing a narrator
and/or characters; organize an event sequence that unfolds naturally and logically.
CCSS.ELA-LITERACY.W.6.3.B Use narrative techniques, such as dialogue, pacing, and description, to develop
experiences, events, and/or characters.
CCSS.ELA-LITERACY.W.6.3.C Use a variety of transition words, phrases, and clauses to convey sequence and
signal shifts from one time frame or setting to another.
CCSS.ELA-LITERACY.W.6.3.D Use precise words and phrases, relevant descriptive details, and sensory language
to convey experiences and events.
CCSS.ELA-LITERACY.W.6.3.E Provide a conclusion that follows from the narrated experiences or events.
.CCSS.ELA-LITERACY.L.6.2 Demonstrate command of the conventions of standard English capitalization,
punctuation, and spelling when writing.
CCSS.ELA-LITERACY.L.6.2.A Use punctuation (commas, parentheses, dashes) to set off
nonrestrictive/parenthetical elements.*
CCSS.ELA-LITERACY.L.6.2.B Spell correctly.
CCSS.ELA-LITERACY.L.6.1 Demonstrate command of the conventions of standard English grammar and usage
when writing or speaking.
CCSS.ELA-LITERACY.L.6.1.A Ensure that pronouns are in the proper case (subjective, objective, possessive).
CCSS.ELA-LITERACY.L.6.1.B Use intensive pronouns (e.g., myself, ourselves).
CCSS.ELA-LITERACY.L.6.1.C Recognize and correct inappropriate shifts in pronoun number and person.*
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CCSS.ELA-LITERACY.L.6.1.D Recognize and correct vague pronouns (i.e., ones with unclear or ambiguous
antecedents).*
CCSS.ELA-LITERACY.L.6.1.E Recognize variations from standard English in their own and others' writing and
speaking, and identify and use strategies to improve expression in conventional language.*

WIDA Standards
ELD-LA 6-8 Narrate Expressive
Construct language arts narratives that
● Orient audience to context and point of view
● Develop and describe characters and their relationships
● Develop story, including themes with complication and resolution, time, and event sequences
● Engage and adjust for audience
ELD-SI 4-12 Narrate
● Share ideas about one’s own and others’ lived experiences and previous learning
● Connect stories with images and representations to add meaning
● Identify and raise questions about what might be unexplained, missing, or left unsaid
● Recount and restate ideas to sustain and move dialogue forward
● Create closure, recap, and offer next steps

Content Objectives

WIDA Standards

Language Objectives

I can write a personal
narrative with a clear
beginning, middle and end of
the story.

ELD-LA 6-8 Narrate Expressive
Develop story, including themes
with complication and resolution,
time, and event sequences

I can write a personal
narrative with a clear
beginning, middle, and end
with the support of a plot
diagram.

ELD-LA 6-8 Narrate Expressive
Orient audience to context and
point of view

I can revise my narrative by
using transitional phrases
such as as a result, following,
and simultaneously to
strengthen my writing with
the support of a word bank.

CCSS.ELA-LITERACY.W.6.3
CCSS.ELA-LITERACY.W.6.3.E

I can revise, edit, and adjust
my writing to strengthen it
by adding transitional
phrases, using correct
punctuation and pronouns,
and description.
CCSS.ELA-LITERACY.WHST.6-8.5
CCSS.ELA-LITERACY.W.6.3.C
CCSS.ELA-LITERACY.W.6.3.D
.CCSS.ELA-LITERACY.L.6.2
CCSS.ELA-LITERACY.L.6.2.A
CCSS.ELA-LITERACY.L.6.1
CCSS.ELA-LITERACY.L.6.1.A
CCSS.ELA-LITERACY.L.6.1.B
CCSS.ELA-LITERACY.L.6.1.C
CCSS.ELA-LITERACY.L.6.1.D
CCSS.ELA-LITERACY.L.6.1.E

I can revise my narrative by
using clear adjectives and
descriptors such as glowing,
engulfing, and powerfully
with the support of a word
bank.
I can edit my narrative by
identifying sentence types
such as fragments, simple
sentences, compound
sentences, and complex
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sentences in my writing in
order to add variety to my
writing with the support of a
reference document.
I can revise and edit my
narrative by identifying
pronouns such as myself,
herself, vague, and/or
possessive pronouns in my
writing in order to clarify my
points with the support of
my notes.
I can write a narrative using
dialogue and description to
develop the storyline.
CCSS.ELA-LITERACY.W.6.3.A
CCSS.ELA-LITERACY.W.6.3.B

I can use description to show
how a character changes
throughout a story.
CCSS.ELA-LITERACY.L.6.2.B

ELD-LA 6-8 Narrate Expressive
Develop story, including themes
with complication and resolution,
time, and event sequences
ELD-SI 4-12 Narrate
Recount and restate ideas to
sustain and move the dialogue
forward

ELD-LA 6-8 Narrate Expressive
Develop story, including themes
with complication and resolution,
time, and event sequences
ELD-LA 6-8 Narrate Expressive
Develop and describe characters
and their relationships

I can write a narrative using
dialogue such as “Can Mary
go to the park?” asked John.
with the support of a
reference document.

I can use a variety of
descriptions such as actions,
appearance, speech, and
attitude to show how a
character changes
throughout a story with the
support of a characterization
graphic organizer.
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6th Grade Scope and Sequence
Unit 2
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Key Language Use: Inform
Common Core State Standards
CCSS.ELA-LITERACY.RI.6.1 Cite textual evidence to support analysis of what the text says explicitly as well as
inferences drawn from the text.
CCSS.ELA-LITERACY.RI.6.2 Determine a central idea of a text and how it is conveyed through particular details;
provide a summary of the text distinct from personal opinions or judgments.
CCSS.ELA-LITERACY.RI.6.3 Analyze in detail how a key individual, event, or idea is introduced, illustrated, and
elaborated in a text (e.g., through examples or anecdotes).
CCSS.ELA-LITERACY.RI.6.4 Determine the meaning of words and phrases as they are used in a text, including
figurative, connotative, and technical meanings.
CCSS.ELA-LITERACY.RI.6.5 Analyze how a particular sentence, paragraph, chapter, or section fits into the overall
structure of a text and contributes to the development of the ideas.
CCSS.ELA-LITERACY.RI.6.8Trace and evaluate the argument and specific claims in a text, distinguishing claims
that are supported by reasons and evidence from claims that are not.
CCSS.ELA-LITERACY.W.6.2 Write informative/explanatory texts to examine a topic and convey ideas, concepts,
and information through the selection, organization, and analysis of relevant content.
CCSS.ELA-LITERACY.W.6.2A Introduce a topic; organize ideas, concepts, and information, using strategies such as
definition, classification, comparison/contrast, and cause/effect; include formatting (e.g., headings), graphics (e.g.,
charts, tables), and multimedia when useful to aiding comprehension.
CCSS.ELA-LITERACY.W.6.2.B Develop the topic with relevant facts, definitions, concrete details, quotations, or
other information and examples.
CCSS.ELA-LITERACY.W.6.2.C Use appropriate transitions to clarify the relationships among ideas and concepts.
CCSS.ELA-LITERACY.W.6.2.D Use precise language and domain-specific vocabulary to inform about or explain the
topic.
CCSS.ELA-LITERACY.W.6.2.E Establish and maintain a formal style.
CCSS.ELA-LITERACY.W.6.2.F Provide a concluding statement or section that follows from the information or
explanation presented.
.CCSS.ELA-LITERACY.L.6.2 Demonstrate command of the conventions of standard English capitalization,
punctuation, and spelling when writing.
CCSS.ELA-LITERACY.L.6.2.A Use punctuation (commas, parentheses, dashes) to set off
nonrestrictive/parenthetical elements.*
CCSS.ELA-LITERACY.L.6.2.B Spell correctly.
CCSS.ELA-LITERACY.L.6.3 Use knowledge of language and its conventions when writing, speaking, reading, or
listening.
CCSS.ELA-LITERACY.L.6.3.A Vary sentence patterns for meaning, reader/listener interest, and style.*
CCSS.ELA-LITERACY.L.6.3.B Maintain consistency in style and tone.*
CCSS.ELA-LITERACY.L.6.4 Determine or clarify the meaning of unknown and multiple-meaning words and
phrases based on grade 6 reading and content, choosing flexibly from a range of strategies.
CCSS.ELA-LITERACY.L.6.4.A Use context (e.g., the overall meaning of a sentence or paragraph; a word's position
or function in a sentence) as a clue to the meaning of a word or phrase.
CCSS.ELA-LITERACY.L.6.4.B Use common, grade-appropriate Greek or Latin affixes and roots as clues to the
meaning of a word (e.g., audience, auditory, audible).
CCSS.ELA-LITERACY.L.6.4.C Consult reference materials (e.g., dictionaries, glossaries, thesauruses), both print
and digital, to find the pronunciation of a word or determine or clarify its precise meaning or its part of speech.
CCSS.ELA-LITERACY.L.6.4.D Verify the preliminary determination of the meaning of a word or phrase (e.g., by
checking the inferred meaning in context or in a dictionary).
CCSS.ELA-LITERACY.L.6.5 Demonstrate understanding of figurative language, word relationships, and nuances in
word meanings.
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CCSS.ELA-LITERACY.L.6.5.B Use the relationship between particular words (e.g., cause/effect, part/whole,
item/category) to better understand each of the words.
CCSS.ELA-LITERACY.L.6.5.C Distinguish among the connotations (associations) of words with similar denotations
(definitions) (e.g., stingy, scrimping, economical, unwasteful, thrifty).

WIDA Standards
ELD-LA 6-8 Inform Interpretive
Interpret informational texts in language arts by
● Identifying and/or summarizing main ideas and their relationship to supporting ideas
● Analyzing observations and descriptions in textual evidence for key attributes, qualities, characteristics,
activities, and behaviors
● Evaluating the impact of author’s key word choices over the course of a text
ELD-LA 6-8 Inform Expressive
Construct informational texts in language arts that
● Introduce and define topic and/or entity for audience
● Establish objective or neutral stance
● Add precision, details, and clarity about relevant attributes, qualities, characteristics, activities, and behaviors
● Develop coherence and cohesion throughout text
ELD-SI 4-12 Inform
● Define and classify facts and interpretations; determine what is known vs. unknown
● Report on explicit and inferred characteristics, patterns, or behavior
● Describe the parts and wholes of a system
● Sort, clarify, and summarize relationships
● Summarize most important aspects of information

Content Objectives

WIDA Standards

Language Objectives

I can use context clues to
determine meanings of
unknown words.

ELD-LA.6-8. Narrative. Interpretive
Evaluating impact of specific word
choices about meaning and tone

CCSS.ELA-LITERACY.L.6.4
CCSS.ELA-LITERACY.L.6.4.A
CCSS.ELA-LITERACY.L.6.4.B
CCSS.ELA-LITERACY.L.6.4.C
CCSS.ELA-LITERACY.L.6.4.D
CCSS.ELA-LITERACY.L.6.5
CCSS.ELA-LITERACY.L.6.5.A
CCSS.ELA-LITERACY.L.6.5.B
CCSS.ELA-LITERACY.L.6.5.C

ELD-LA 6-8 Inform Interpretive
Evaluating the impact of author’s
key word choices over the course of
a text

I can use clues from a
passage such as an example,
restatement, or definition to
determine unfamiliar words
with the support of first
language knowledge and the
text.

I can analyze a nonfiction text
in order to trace and evaluate
supporting details regarding
the event or idea.

ELD-LA 6-8 Inform Interpretive
Identifying and/or summarizing
main ideas and their relationship to
supporting ideas

CCSS.ELA-LITERACY.RI.6.3
CCSS.ELA-LITERACY.RI.6.8

ELD-LA 6-8 Inform Interpretive
Analyzing observations and
descriptions in textual evidence for
key attributes, qualities,
characteristics, activities, and
behaviors

I can analyze a nonfiction
text in order to trace and
evaluate supporting details
regarding the event or idea
using a main idea graphic
organizer.
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I can cite text evidence to
support my claim using
inferences from the text.

ELD-LA 6-8 Inform Expressive
Develop coherence and cohesion
throughout text

CCSS.ELA-LITERACY.RL.6.1

I can identify evidence to
support my claim using my
short story with the support
of chapter summaries and in
class annotations.
I can infer from the short
story using text evidence and
future tense with the
support of an If/Then anchor
chart.

I can write an informative
paragraph to explain a topic
using an introduction,
supporting details, and a
concluding sentence.
CCSS.ELA-LITERACY.W.6.2
CCSS.ELA-LITERACY.W.6.2A
CCSS.ELA-LITERACY.W.6.2.B
CCSS.ELA-LITERACY.W.6.2.C
CCSS.ELA-LITERACY.W.6.2.F

ELD-LA 6-8 Inform Expressive
Introduce and define topic and/or
entity for audience
ELD-LA 6-8 Inform Expressive
Establish objective or neutral stance
ELD-LA 6-8 Inform Expressive
Add precision, details, and clarity
about relevant attributes, qualities,
characteristics, activities, and
behaviors

I can write an informative
paragraph to explain a topic
with the support of sentence
frames.
I can write an informative
paragraph to explain a topic
with the support of a main
idea graphic organizer.

ELD-LA 6-8 Inform Expressive
Develop coherence and cohesion
throughout text

I can use content-specific
vocabulary to maintain a
formal style when writing to
inform.
CCSS.ELA-LITERACY.W.6.2.D
CCSS.ELA-LITERACY.W.6.2.E
CCSS.ELA-LITERACY.L.6.3.B

I can write an informative
paragraph using correct
spelling, punctuation,
vocabulary, and sentence
type.
.CCSS.ELA-LITERACY.L.6.2
CCSS.ELA-LITERACY.L.6.2.A
CCSS.ELA-LITERACY.L.6.2.B
CCSS.ELA-LITERACY.L.6.3
CCSS.ELA-LITERACY.L.6.3.A

ELD-LA 6-8 Inform Expressive
Add precision, details, and clarity
about relevant attributes, qualities,
characteristics, activities, and
behaviors
ELD-LA 6-8 Inform Expressive
Develop coherence and cohesion
throughout text
ELD-LA 6-8 Inform Expressive
Add precision, details, and clarity
about relevant attributes, qualities,
characteristics, activities, and
behaviors
ELD-LA 6-8 Inform Expressive
Develop coherence and cohesion
throughout text

I can use content-specific
vocabulary such as
___________,
_____________, and
____________, with the
support of a word bank to
maintain formal writing.
I can write an informative
paragraph using correct
spelling, punctuation,
vocabulary and sentence
types with the support of a
teacher edit.

62

Appendix C
6th Grade Scope and Sequence
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Unit3: Tangerine (Class Novel) Literary Analysis Essay
Key Language Use: Narrate

& Inform

Common Core State Standards
CCSS.ELA-LITERACY.RL.6.1 Cite textual evidence to support analysis of what the text says explicitly as well as
inferences are drawn from the text.
CCSS.ELA-LITERACY.RL.6.2 Determine a theme or central idea of a text and how it is conveyed through
particular details; provide a summary of the text distinct from personal opinions or judgments.

CCSS.ELA-LITERACY.RL.6.3 Describe how a particular story's or drama's plot unfolds in a series of
episodes as well as how the characters respond or change as the plot moves toward a resolution.

CCSS.ELA-LITERACY.RL.6.5 Analyze how a particular sentence, chapter, scene, or stanza fits into the overall
structure of a text and contributes to the development of the theme, setting, or plot.
CCSS.ELA-LITERACY.RL.6.6 Explain how an author develops the point of view of the narrator or speaker in a text
.CCSS.ELA-LITERACY.L.6.2 Demonstrate command of the conventions of standard English capitalization,
punctuation, and spelling when writing.
CCSS.ELA-LITERACY.L.6.2.A Use punctuation (commas, parentheses, dashes) to set off
nonrestrictive/parenthetical elements.*
CCSS.ELA-LITERACY.L.6.2.B Spell correctly.
CCSS.ELA-LITERACY.L.6.3 Use knowledge of language and its conventions when writing, speaking, reading, or
listening.
CCSS.ELA-LITERACY.L.6.3.A Vary sentence patterns for meaning, reader/listener interest, and style.*
CCSS.ELA-LITERACY.L.6.3.B Maintain consistency in style and tone.*

WIDA Standards

ELD-LA.6-8. Narrative. Interpretive
Interpret language arts narratives by
● Identifying a theme or central idea that develops over the course of a text
● Analyzing how character attributes and actions develop in relation to events or dialogue
● Evaluating impact of specific word choices about meaning and tone
ELD-LA 6-8 Inform Interpretive
Interpret informational texts in language arts by
● Identifying and/or summarizing main ideas and their relationship to supporting ideas
● Analyzing observations and descriptions in textual evidence for key attributes, qualities, characteristics,
activities, and behaviors
● Evaluating the impact of author’s key word choices over the course of a text ELD-LA 6-8 Inform Expressive
Construct informational texts in language arts that
● Introduce and define topic and/or entity for audience
● Establish objective or neutral stance
● Add precision, details, and clarity about relevant attributes, qualities, characteristics, activities, and behaviors
● Develop coherence and cohesion throughout text

Content Objectives

WIDA Standards

Language Objectives

I can track a character’s
development throughout a
story.

ELD-LA 6-8 Inform Interpretive
Analyzing observations and
descriptions in textual evidence for
key attributes, qualities,
characteristics, activities, and
behaviors

I can list how a character
acts, thinks, feels, and
responds to other characters
using text evidence and
adjective descriptors with

CCSS.ELA-LITERACY.RL.6.6
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ELD-LA.6-8. Narrative. Interpretive
Analyzing how character attributes
and actions develop in relation to
events or dialogue

ELD-LA 6-8 Inform Expressive
Add precision, details, and clarity
about relevant attributes, qualities,
characteristics, activities, and
behaviors

the support of a
characterization graphic
organizer.
I can describe a character’s
development throughout a
story using a word bank.

I can analyze a text to
determine a theme or central
idea.

ELD-LA.6-8. Narrative. Interpretive
Identifying a theme or central idea
that develops over the course of a
text

I can analyze a specific
portion of the text to
determine a theme with the
support of a theme graphic
organizer.

I can use context clues to
determine the meanings of
unknown words.

ELD-LA.6-8. Narrative. Interpretive
Evaluating impact of specific word
choices about meaning and tone

I can use clues from a
passage such as an example,
restatement, or definition to
determine unfamiliar words
with the support of first
language knowledge and the
text.

ELD-LA 6-8 Inform Expressive
Introduce and define the topic
and/or entity for the audience

I can write a formal
paragraph using text
evidence to support my claim
with the support of a RACER
paragraph checklist
document.

CCSS.ELA-LITERACY.L.6.4
CCSS.ELA-LITERACY.L.6.4.A
CCSS.ELA-LITERACY.L.6.4.B
CCSS.ELA-LITERACY.L.6.4.C
CCSS.ELA-LITERACY.L.6.4.D
CCSS.ELA-LITERACY.L.6.5
CCSS.ELA-LITERACY.L.6.5.A
CCSS.ELA-LITERACY.L.6.5.B
CCSS.ELA-LITERACY.L.6.5.C

I can write a formal
paragraph using text
evidence to support my claim
with correct spelling and
punctuation.
CCSS.ELA-LITERACY.L.6.2
CCSS.ELA-LITERACY.L.6.2.A
CCSS.ELA-LITERACY.L.6.2.B
CCSS.ELA-LITERACY.L.6.3
CCSS.ELA-LITERACY.L.6.3.A
CCSS.ELA-LITERACY.L.6.3.B

ELD-LA 6-8 Inform Expressive
Establish objective or neutral
stance
ELD-LA 6-8 Inform Expressive
Add precision, details, and clarity
about relevant attributes, qualities,
characteristics, activities, and
behaviors
ELD-LA 6-8 Inform Expressive
Develop coherence and cohesion
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throughout text

I can analyze a text to
determine the central idea in
order to provide an objective
summary.
CCSS.ELA-LITERACY.RL.6.3
CCSS.ELA-LITERACY.RL.6.5

ELD-LA 6-8 Inform Interpretive
Analyzing observations and
descriptions in textual evidence for
key attributes, qualities,
characteristics, activities, and
behaviors
ELD-SI 4-12 Inform
Sort, clarify, and summarize
relationships
ELD-SI 4-12 Inform
Summarize most important aspects
of information

I can analyze a text to
determine a central idea in
order to provide an objective
summary with the support of
the main idea graphic
organizer.
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Unit4: Collections 4 Informational Text
Key Language Use: Argue
Common Core State Standards
CCSS.ELA-LITERACY.RI.6.1 Cite textual evidence to support analysis of what the text says explicitly as well as
inferences drawn from the text.
CCSS.ELA-LITERACY.RI.6.2 Determine a central idea of a text and how it is conveyed through particular details;
provide a summary of the text distinct from personal opinions or judgments.
CCSS.ELA-LITERACY.RI.6.3 Analyze in detail how a key individual, event, or idea is introduced, illustrated, and
elaborated in a text (e.g., through examples or anecdotes).
CCSS.ELA-LITERACY.RI.6.4 Determine the meaning of words and phrases as they are used in a text, including
figurative, connotative, and technical meanings.
CCSS.ELA-LITERACY.RI.6.5 Analyze how a particular sentence, paragraph, chapter, or section fits into the overall
structure of a text and contributes to the development of the ideas.
CCSS.ELA-LITERACY.RI.6.8Trace and evaluate the argument and specific claims in a text, distinguishing claims
that are supported by reasons and evidence from claims that are not.
CCSS.ELA-LITERACY.W.6.1Write arguments to support claims with clear reasons and relevant evidence.
CCSS.ELA-LITERACY.W.6.1.A Introduce claim(s) and organize the reasons and evidence clearly.
CCSS.ELA-LITERACY.W.6.1.BSupport claim(s) with clear reasons and relevant evidence, using credible sources
and demonstrating an understanding of the topic or text.
CCSS.ELA-LITERACY.W.6.1.C Use words, phrases, and clauses to clarify the relationships among claim(s) and
reasons.
CCSS.ELA-LITERACY.W.6.1.D Establish and maintain a formal style.
CCSS.ELA-LITERACY.W.6.1.E Provide a concluding statement or section that follows from the argument
presented.
.CCSS.ELA-LITERACY.L.6.2 Demonstrate command of the conventions of standard English capitalization,
punctuation, and spelling when writing.
CCSS.ELA-LITERACY.L.6.2.A Use punctuation (commas, parentheses, dashes) to set off
nonrestrictive/parenthetical elements.*
CCSS.ELA-LITERACY.L.6.2.B Spell correctly.
CCSS.ELA-LITERACY.L.6.3 Use knowledge of language and its conventions when writing, speaking, reading, or
listening.
CCSS.ELA-LITERACY.L.6.3.A Vary sentence patterns for meaning, reader/listener interest, and style.*
CCSS.ELA-LITERACY.L.6.3.B Maintain consistency in style and tone.*

WIDA Standards
ELD-LA 6-8 Argue Interpretive
Interpret language arts arguments by
● Identifying and summarizing central idea distinct from prior knowledge or opinions
● Analyzing how an author acknowledges and responds to conflicting evidence or viewpoints
● Evaluating relevance, sufficiency of evidence, and validity of reasoning that support claim(s)
ELD-LA 6-8 Argue Expressive
Construct language arts arguments that
● Introduce and develop claim(s) and acknowledge counterclaim(s)
● Support claims with reasons and evidence that are clear, relevant, and credible
● Establish and maintain formal style
● Logically organize claim(s) with clear reasons and relevant evidence; offer a conclusion
ELD-SI 4-12 Argue
● Generate questions about different perspectives
● Support or challenge an opinion, premise, or interpretation
● Clarify and elaborate ideas based on feedback
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● Evaluate changes in thinking, identifying trade-offs
● Refine claims and reasoning based on new information or evidence

Content Objectives

WIDA Standards

Language Objectives

I can analyze a portion of a
text to determine bias based
on word choice.

ELD-SI 4-12 Argue
Refine claims and reasoning based
on new information or evidence

I can analyze a portion of a
text to determine bias using
nonfiction signposts such as
absolute language, and
contrast/contradictions with
the support of my nonfiction
signpost bookmark.

CCSS.ELA-LITERACY.RI.6.5
CCSS.ELA-LITERACY.RI.6.4

I can analyze a text to
determine the central idea.
CCSS.ELA-LITERACY.RI.6.2
CCSS.ELA-LITERACY.RI.6.8

ELD-LA 6-8 Argue Interpretive
Analyzing how an author
acknowledges and responds to
conflicting evidence or viewpoints

ELD-LA 6-8 Argue Interpretive
Identifying and summarizing
central idea distinct from prior
knowledge or opinions
ELD-LA 6-8 Argue Interpretive
Evaluating relevance, sufficiency of
evidence, and validity of reasoning
that support claim(s)

I can cite text evidence to
support my claim using
inferences from the text.

ELD-LA 6-8 Inform Expressive
Develop coherence and cohesion
throughout text

CCSS.ELA-LITERACY.RL.6.1

I can analyze a nonfiction
text in order to trace and
evaluate supporting details
regarding the event or idea
using a timeline graphic
organizer.

I can identify evidence to
support my claim using my
short story with the support
of chapter summaries and
in-class annotations.
I can infer from the short
story using text evidence and
future tense verbs with the
support of an If/Then anchor
chart.

I can write arguments to
support claims with clear
reasons.
CCSS.ELA-LITERACY.W.6.1
CCSS.ELA-LITERACY.W.6.1.A
CCSS.ELA-LITERACY.W.6.1.B
CCSS.ELA-LITERACY.W.6.1.E

ELD-LA 6-8 Argue Expressive
Introduce and develop claim(s) and
acknowledge counterclaim(s)
ELD-LA 6-8 Argue Expressive
Support claims with reasons and
evidence that are clear, relevant,
and credible

I can write arguments to
support a claim with clear
reasons using a RACER
paragraph reference
document.
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I can write argumentative
writing using correct
spelling, punctuation,
vocabulary and sentence
type.

ELD-LA 6-8 Argue Expressive
Logically organize claim(s) with
clear reasons and relevant

I can categorize evidence
that supports my claim using
clear word choice.

ELD-LA 6-8 Argue Expressive
Support claims with reasons and
evidence that are clear, relevant,
and credible

evidence; offer a conclusion

.CCSS.ELA-LITERACY.L.6.2
CCSS.ELA-LITERACY.L.6.2.A
CCSS.ELA-LITERACY.L.6.2.B
CCSS.ELA-LITERACY.L.6.3
CCSS.ELA-LITERACY.L.6.3.A

CCSS.ELA-LITERACY.W.6.1.C
CCSS.ELA-LITERACY.W.6.1.D
Establish and maintain a formal
style.

ELD-LA 6-8 Argue Expressive
Logically organize claim(s) with
clear reasons and relevant
evidence; offer a conclusion
ELD-SI 4-12 Argue
Support or challenge an opinion,
premise, or interpretation
ELD-SI 4-12 Argue
Clarify and elaborate ideas based
on feedback

I can write argumentative
writing using correct
spelling, punctuation,
vocabulary, and sentence
types with the support of a
reference document and a
teacher edit.

I can categorize evidence
that supports my claim with
the support of two-column
notes.
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Unit 5: Collections 4 Informational Text
Key Language Use: Inform
Common Core State Standards
CCSS.ELA-LITERACY.RI.6.1 Cite textual evidence to support analysis of what the text says explicitly as well as
inferences drawn from the text.
CCSS.ELA-LITERACY.RI.6.2 Determine a central idea of a text and how it is conveyed through particular details;
provide a summary of the text distinct from personal opinions or judgments.
CCSS.ELA-LITERACY.RI.6.3 Analyze in detail how a key individual, event, or idea is introduced, illustrated, and
elaborated in a text (e.g., through examples or anecdotes).
CCSS.ELA-LITERACY.RI.6.4 Determine the meaning of words and phrases as they are used in a text, including
figurative, connotative, and technical meanings.
CCSS.ELA-LITERACY.RI.6.5 Analyze how a particular sentence, paragraph, chapter, or section fits into the overall
structure of a text and contributes to the development of the ideas.
CCSS.ELA-LITERACY.RI.6.6 Determine an author's point of view or purpose in a text and explain how it is
conveyed in the text.
CCSS.ELA-LITERACY.RI.6.7 Integrate information presented in different media or formats (e.g., visually,
quantitatively) as well as in words to develop a coherent understanding of a topic or issue.
CCSS.ELA-LITERACY.RI.6.8 Trace and evaluate the argument and specific claims in a text, distinguishing claims
that are supported by reasons and evidence from claims that are not.
CCSS.ELA-LITERACY.L.6.2 Demonstrate command of the conventions of standard English capitalization,
punctuation, and spelling when writing.
CCSS.ELA-LITERACY.L.6.2.A Use punctuation (commas, parentheses, dashes) to set off
nonrestrictive/parenthetical elements.*
CCSS.ELA-LITERACY.L.6.2.B Spell correctly.
CCSS.ELA-LITERACY.WHST.6-8.7 Conduct short research projects to answer a question (including a
self-generated question), drawing on several sources and generating additional related, focused questions that
allow for multiple avenues of exploration.
CCSS.ELA-LITERACY.W.6.2Write informative/explanatory texts to examine a topic and convey ideas, concepts,
and information through the selection, organization, and analysis of relevant content.
CCSS.ELA-LITERACY.W.6.2.A Introduce a topic; organize ideas, concepts, and information, using strategies such
as definition, classification, comparison/contrast, and cause/effect; include formatting (e.g., headings), graphics
(e.g., charts, tables), and multimedia when useful to aiding comprehension.
CCSS.ELA-LITERACY.W.6.2.B Develop the topic with relevant facts, definitions, concrete details, quotations, or
other information and examples.
CCSS.ELA-LITERACY.W.6.2.CUse appropriate transitions to clarify the relationships among ideas and concepts.
CCSS.ELA-LITERACY.W.6.2.DUse precise language and domain-specific vocabulary to inform about or explain
the topic.
CCSS.ELA-LITERACY.W.6.2.E Establish and maintain a formal style.
CCSS.ELA-LITERACY.W.6.2.F Provide a concluding statement or section that follows from the information or
explanation presented.

WIDA Standards
ELD-LA 6-8 Inform Interpretive
Interpret informational texts in language arts by
● Identifying and/or summarizing main ideas and their relationship to supporting ideas
● Analyzing observations and descriptions in textual evidence for key attributes, qualities, characteristics,
activities, and behaviors

72

● Evaluating the impact of author’s key word choices over the course of a text
ELD-LA 6-8 Inform Expressive
Construct informational texts in language arts that
● Introduce and define topic and/or entity for audience
● Establish objective or neutral stance
● Add precision, details, and clarity about relevant attributes, qualities, characteristics, activities, and behaviors
● Develop coherence and cohesion throughout text
ELD-SI 4-12 Inform
● Define and classify facts and interpretations; determine what is known vs. unknown
● Report on explicit and inferred characteristics, patterns, or behavior
● Describe the parts and wholes of a system
● Sort, clarify, and summarize relationships
● Summarize most important aspects of information

Content Objectives

WIDA Standards

Language Objectives

I can trace, evaluate, and cite
evidence from nonfiction
texts in various formats.

ELD-LA 6-8 Inform Interpretive
Identifying and/or summarizing
main ideas and their relationship to
supporting ideas

I can trace, evaluate, and cite
evidence from nonficton
texts in various formats with
the support of a timeline
graphic organizer.

CCSS.ELA-LITERACY.RI.6.1
CCSS.ELA-LITERACY.RI.6.7
CCSS.ELA-LITERACY.RI.6.8

ELD-LA 6-8 Inform Interpretive
Analyzing observations and
descriptions in textual evidence for
key attributes, qualities,
characteristics, activities, and
behaviors
ELD-SI 4-12 Inform
Define and classify facts and
interpretations; determine what is
known vs. unknown

I can analyze a nonfiction
text in order to trace and
evaluate supporting details
regarding the event or idea.

ELD-LA 6-8 Inform Interpretive
Identifying and/or summarizing
main ideas and their relationship to
supporting ideas

CCSS.ELA-LITERACY.RI.6.2
CCSS.ELA-LITERACY.RI.6.3
CCSS.ELA-LITERACY.RI.6.8

ELD-LA 6-8 Inform Interpretive
Analyzing observations and
descriptions in textual evidence for
key attributes, qualities,
characteristics, activities, and
behaviors

I can explain an author’s
point of view in a story
through their explicit word
choice and how it

ELD-LA 6-8 Inform Interpretive
Evaluating the impact of author’s
key word choices over the course of
a text

I can analyze a nonfiction
text in order to trace and
evaluate supporting details
regarding the event or idea
using a timeline graphic
organizer.

I can explain an author’s
point of view in a story
through their explicit word
choice and its connotation
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contributes to the
development of their ideas.
CCSS.ELA-LITERACY.RI.6.6
CCSS.ELA-LITERACY.RI.6.4
CCSS.ELA-LITERACY.RI.6.5

I can write an informative
report using a formal tone,
correct spelling, clear
transition words,
appropriate word choice,
punctuation, and
conventions.

ELD-SI 4-12 Inform
Summarize most important aspects
of information

with the support of a graphic
organizer.
I can explain how a
connotation of a word can
help determine an author’s
viewpoint of a topic with the
support of a graphic
organizer.

ELD-LA 6-8 Inform Expressive
Develop coherence and cohesion
throughout text

I can write an informative
paragraph using a formal
tone, correct spelling, clear
transition words,
appropriate word choice,
punctuation, and
conventions with the support
of a teacher edit and my
notes.

ELD-LA 6-8 Inform Expressive
Introduce and define topic and/or
entity for audience

I can write an informative
research topic using an
objective stance, precise
word choice, and a
introduction, body
paragraphs, and a conclusion
with the support of a
research paper graphic
organizer.

CCSS.ELA-LITERACY.L.6.2
CCSS.ELA-LITERACY.L.6.2.A
CCSS.ELA-LITERACY.L.6.2.B
CCSS.ELA-LITERACY.W.6.2.
CCSS.ELA-LITERACY.W.6.2.E
CCSS.ELA-LITERACY.W.6.2.C

I can conduct a short
research project by
introducing a topic,
developing evidence, using
transition words, and writing
a conclusion.
CCSS.ELA-LITERACY.WHST.6-8.7
CCSS.ELA-LITERACY.W.6.2.A
CCSS.ELA-LITERACY.W.6.2.B
CCSS.ELA-LITERACY.W.6.2.F

ELD-LA 6-8 Inform Expressive
Establish objective or neutral
stance
ELD-LA 6-8 Inform Expressive
Add precision, details, and clarity
about relevant attributes, qualities,
characteristics, activities, and
behaviors
ELD-LA 6-8 Inform Expressive
Develop coherence and cohesion
throughout text
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Appendix F
6th Grade Scope and Sequence
Language Supports/Graphic Organizers

2 Column Notes

75

Essential Question:

Main Idea:

Main Idea:

_____________________________
_____________________________
_____________________________
_____________________________
_____________________________
_____________________________
_____________________________
_____________________________
_____________________________
_____________________________
_____________________________
_____________________________
____________________________
_____________________________

_____________________________
_____________________________
_____________________________
_____________________________
_____________________________
_____________________________
_____________________________
_____________________________
_____________________________
_____________________________
_____________________________
_____________________________
____________________________
_____________________________
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Main Idea:

Main Idea:

Summary Sentence:

_____________________________
_____________________________
_____________________________
_____________________________
_____________________________
_____________________________
_____________________________
_____________________________
_____________________________
_____________________________
_____________________________
_____________________________
____________________________
_____________________________

_____________________________
_____________________________
_____________________________
_____________________________
_____________________________
_____________________________
_____________________________
_____________________________
_____________________________
_____________________________
_____________________________
_____________________________
____________________________
_____________________________

How to Write a RACER paragraph:
HOW TO WRITE
1.
2.
3.
4.
5.
6.
7.

Restate

:

Read the question.
Cross out the question word (who/what/when where/why/how)
Cross out the verb (it is right next to the question word)
Make the 3rd word a BIG letter (make it a capital letter)
Add an “s” to the verb
Remove the question mark
Add a period (.)

HOW TO WRITE

Answer

:

1. This happens when….
2. Example from the story (use your memory of the story)
3. End the sentence with a period (.)

HOW TO WRITE

Cite

:

1. Find a QUOTE (from the story) that relates to your example from A.
2. In/On _______________ #, “QUOTE” (author’s last name page #)
a. Paragraph, page, line, chapter
3. End the sentence with a period (.)

HOW TO WRITE

Explain

:

1. This is important
because________________________________________________
2. End each sentence with a period (.)
**two sentences. Make sure it answers the QUESTION**

HOW TO WRITE

Restate

:

1. Look at the question
2. Change the words from the question into other words that mean the
same thing
a. Author = writer
b. story = text = reading c. show= tell= explains
3. End the sentence with a period (.)
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Characterization
Thinks

Character Name:
______________

Says

Thinks

Says

Acts

Looks

Character Name:
______________

Acts

Looks

79

Connotation & Denotation
Denotation: dictionary definition
Connotation: the feeling a cultural associates with a word

Write the Denotation here:

Neutral

Write Words below that have a Positive
Connotation:

+

_____________________________________________

-

Write Words below that have a Negative
Connotation:
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Descriptor Reference
Document
Glowing
Engulfing
Powerfully
Abundantly
Expanding
Gloomy
Gifted
Boiling
Annoying
Starving
Modern
Attractive
Immense
Ancient
Defeating
Elegant
Terrified
Stunned
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Desolate
Smoggy
Spotless
Magnificence
Aggressive
Blushing
Alert
Beautiful
Commanding
Gigantic
Scrawny
Mammoth
Expensive
Deafoning
Glamorous
Grotesque
Breakable
Narrow
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Dialogue
●

Dialogue is used to move the story along and for
characterization.

●

Use dialogue carefully, and balance it with description and
action.

●

Use a variety tags to provide information, add action, and
create your narrative voice.

●

Punctuate properly.

Quotation marks tell you when someone is speaking.

Speech tags tell you who is speaking.

Dropping a line helps readers know when the speaker changes.

Consider the importance of formatting:
"You don't have to answer that question!" cried Thomas.
"Fine. I won’t answer any questions from you" retorted Mary.
"That seems unfair. We all need to know what happened,"
argued George.
"I am not giving them" said Mary.
"I want the truth!" said Thomas.
"The truth is not for your ears!" said Mary.
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If…Then
If...

Then…

If...

Then…

If...

Then…

Informative
Paragraph Sentence
Frames
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The main idea of article ______________
by ___________, is ________________.
This is important to the reading
because….
______________________________________
________________________________.
Another important portion of the
reading
was…______________________________.
The final supporting detail from the
article is
___________________________________.
From reading this article, the main idea
of _______________________ is clearly
communicated.

Text Evidence

_________
_________
_________
_________
_________

Text Evidence

_________
_________
_________
_________
_________

_________
_________
_________
_________
_________

Text Evidence
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Detail #2

Detail #4

Text Evidence

_________
_________
_________
_________
_________

Main Idea:

Text Evidence

_________
_________
_________
_________
_________

Text Evidence

_________
_________
_________
_________
_________

_________
_________
_________
_________
_________

Text Evidence

Main Idea
Supporting Details
Detail #1

Detail #3

_________
_________
_________
_________
_________
Text Evidence

Exposition

87

tio

ns

Climax

Fa
g
Ac
tio
n

Place:

Time:

Setting:

llin

Characters:

ing

Ac

Plot Diagram

Ris

Resolution

How to Write a RACER paragraph:
HOW TO WRITE
1.
2.
3.
4.
5.
6.
7.

Restate

:

Read the question.
Cross out the question word (who/what/when where/why/how)
Cross out the verb (it is right next to the question word)
Make the 3rd word a BIG letter (make it a capital letter)
Add an “s” to the verb
Remove the question mark
Add a period (.)

HOW TO WRITE

Answer

:

1. This happens when….
2. Example from the story (use your memory of the story)
3. End the sentence with a period (.)

HOW TO WRITE

Cite

:

1. Find a QUOTE (from the story) that relates to your example from A.
2. In/On _______________ #, “QUOTE” (author’s last name page #)
a. Paragraph, page, line, chapter
3. End the sentence with a period (.)

HOW TO WRITE

Explain

:

1. This is important
because________________________________________________
2. End each sentence with a period (.)
**two sentences. Make sure it answers the QUESTION**

HOW TO WRITE

Restate

:

1. Look at the question
2. Change the words from the question into other words that mean the
same thing
a. Author = writer
b. story = text = reading c. show= tell= explains
3. End the sentence with a period (.)

Name: ______________________________________________________

Date: ____________________________________

Discovering the THEME of a Literary Work

T
H
E
M
E

What is the significance of the title?

itle
How does the main character change? How is this change brought about?

ow
What emotions did you feel at the end?

motions
What was the mood of the story (sad, uplifting, sentimental, etc…)?

ood
What message from the story applies to life?

nduring

© Dawn De Lorenzo
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___________

___________
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___________

___________

Timeline

List of events from _________

___________

___________

Big ideas from the text:

___________

Transition words for time:
Following Before
At/on/In
After
Earlier
Later
Then
Meanwhile Immediately

___________

___________
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Transition Words
Words to add ideas:
In addition Furthermore As well as
Also
Moreover
Additionally
To suggest examples
For example
For instance
such as
Specifically
Especially
To show relationship:
Therefore
Consequently as a result
Because of Subsequently So
To order:
During
Following
lastly
First/second/third
simultaneously

Types of Sentences
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Words to Know:
Subject: the focus of the sentence, includes a person/place/thing
Predicate: everything after the subject including the verb
Independent Clause: can act as a full sentence (1 subject 1 verb)
Dependent Clause: requires either a subject or a verb (it’s half a sentence)

Simple Sentence:

1 Subject + 1 Predicate
Complete thought
Example: Thomas runs to the store.

Compound Sentence:

1 Subject & 1 Predicate + 1 Subject & 1 Predicate
Example: Thomas runs to the store and Mary sleeps at home.
Compound Sentences are Linked by…
–FOR
--AND
--NOR
--BUT
--OR
--YET
--SO

Complex Sentence:

1 independent clause (phrase with a subject and a Predicate) + 1 or more

dependent Clauses
Example:
Although it was snowing, the bus was on time.
Complex Sentences are connected with….

-AS
-WHEN

-BECAUSE
-WHO

-SINCE
-THAT

-AFTER

-ALTHOUGH
-WHICH

Writing an Research
Paper– Outline
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Introduction:
___________________________________
___________________________________
___________________________________
Introduction sentence:

Main Idea:

1.

____________________
____________________

2.

____________________
____________________

1.

____________________
____________________

2.

____________________
____________________

Transition Word/Phrase:

Main Idea:

Conclusion Sentence:
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Introduction sentence:

Main Idea:

1.

____________________
____________________

2.

____________________
____________________

1.

____________________
____________________

2.

____________________
____________________

Transition Word/Phrase:

Main Idea:

Conclusion Sentence:

Conclusion:
___________________________________________
___________________________________________
___________________________________________
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